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Abstract  

The present study investigated the effect of using pictorial storytelling as a new technique in 

language teaching. It is closely related to what the students watch, listen, and think. It 

examined in a pre and posttest quasi experimental design. 32 female primary students from 

two institutions in Hejab and Besat institutions in Sahneh, who were learning English as a 

foreign language (EFL), participated in the study. A pre-test and post-test was the same test. 

The test was selected from Pearson Longman File. Two groups were selected as a control 

group and experimental group in the study. Experimental group were instructed the words by 

pictorial storytelling while control group were instructed according pictorial method. 

Treatment lasted 14 weeks. There was almost a month interval between pre-test and post-test. 

The result of pre-test and post-test in data analysis through statistical procedure such as 

independent t-test confirmed the superiority of the experimental group to the control group, 

and pictorial storytelling helped to improved to learning vocabulary, and it was an effective 

way for EFL learners.  
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________________________________________________________________________________________________________________ 

 

I.INTRODUCTION 

“We all need stories for our minds just as much as we need food for our bodies. ˮ 

Andrew Wright 

English as international language is used in many countries over the world include 

Iran. It is useful that students in elementary school start English learning, because in this time 

they have good memories to memorize things that they learn and they are interested in 

acquiring new language. During this time, the students just learn the basic vocabulary and it 

means that vocabulary is essential to communicate in each language especially English. 

Therefore, studying English in elementary level is a basis for studying English in higher 

level.  
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Different language teaching methods have been introduced in order to improve the 

quality of teaching and achieve the desired impact on students. Some of those methods could 

not develop the learners’ ability to acquire the target language, this has given rise to new 

methods designed to overcome the limitations of previous ones. There are several studies 

which will have investigated the extent to which pictorial storytelling influences a language 

development and improves vocabulary learning. According to Mc Drury and Alterio (2003) 

and Behrman (2005) storytelling is a unique human experience that enable us to convey 

through the language of words, also to know real and imagined the world and our place in 

them. Vocabulary instruction is personalized according to learners’ different learning needs, 

goals, and styles. Since most vocabulary learning takes place outside of the language 

classroom, learners are also trained to raise their awareness of the knowledge involved in 

knowing a lexical item and the process of learning a new word. Substantial emphasis on 

vocabulary learning strategies helps students become independent language learners inside 

and outside class. Pictorial storytelling is difficult to define and evaluate, but there are a 

number of helpful statements that can make about them. They tend to be useful, to be formed 

early in classroom and to be resistant to forget. Pictorial storytelling is closely related to what 

the students watch, listen, and, think. Storytelling by using pictorial and other media aids is 

the essential method that causes activities and promoted students’ learning vocabulary and 

evokes them to speak and eager to listen and read the story book and even develop and write 

a story book with the items that they have acquired during the session of learning. 

        In the past, vocabulary teaching and learning were in little priority in second language 

and like listening was a Cinderella skill, fortunately today vocabulary learning and new 

methods and strategies for teaching are common. Commonly, in the past vocabulary learning 

was received only as an incidental item that was in textbooks and language programs. 

 

A. What Is Narration? 

        Narration used to be a heated topic in the field of literature. Walter Fisher (1984) 

extended it to a much wider field which includes all forms of rhetoric actions. His Narrative 

Paradigm lays a foundation for narrative criticism in the field of Rhetoric. Discussion on his 

work will be helpful in understanding the concept of narration. 

 

Fisher and Other Scholars’ Studies on Narration. 

The concept of narration is not unfamiliar in the field of Literature Criticism. The 

study on narrations in the Koran is prominent in Islamic world. However, narration is not a 

phenomenon only existing in works of literature. When Fisher (1984) proposes the concept of 

Narrative Paradigm, he provides his understanding of what narration is. He refers to 

narration as “a theory of symbolic actions—words and/or deeds—that have sequence and 

meaning for those who live, create, or interpret them” (Fisher, 1984: 2). 
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B. Dimensions of a Story 

According to Foss (2009), there are eight elements constituting a story: setting, 

characters, narrator, events, temporal relations, causal relations, audience and theme. It 

should be noted that in Foss’s discussion about narrative criticism, the artifact being analyzed 

should contain at least two events which are in sequence of time or cause, but a story used in 

class may be much shorter in length and less complex. However, it must contain some major 

elements. 

The setting or scene is the details external to characters in the narrative. It may relate 

to the plot and characters and have prominence or it may be negligible. Sometimes there is 

change of setting. Characters are important elements in a story. It is often the main characters 

who make the process of events. Characters can be nonhuman or inanimate.  

No matter if a story is heard by the audience in a speech or read by readers from a 

literary work, there is usually a narrator who is telling the story. However, the narrative can 

also be presented. 

Directly to the audience, when it is in the form of action. In a classroom setting, a 

narration is usually presented by the teacher or students. Thus teachers and students are the 

narrators. Narrators’ preference for certain vocabulary, sentence structure or length of speech 

will affect the narration. When a story is told orally, the narrator’s pitch, tone of voice, 

gesture, pronunciation, emphasis and some other speech features will help in influencing the 

audience. There is often a direct interaction between the speaker and the audience in the 

process of narrating. The narrator may choose tell a story in a certain manner according to the 

response from the audience. Sometimes narrators and audience can be characters of stories. It 

is often the case when the narrator is telling his/her own experience or everyday life 

experience. 

 

C. What Is Storytelling? 

        Storytelling is a means of expressing experiences, emotions and ideas in different 

forms of transfer and dating back to ancient times despite all the modern innovations, the 

attraction of the art of storytelling has not really been lost, particularly, in the field of 

education where it still carries a major importance. This method, which has become a 

developed tool in imparting ideas and skills with the aid of the mass media, has become 

significant in all areas of studies. (a) an ancient art form and a valuable form of human 

expression. Because story is essential to so many art forms, however, the word “storytelling” 

is often used in many ways, and (b) a pedagogical process for the artistic-cultural 

appropriation. 

 

Storytelling Is Interactive. 

        Storytelling involves a two-way interaction between a storyteller and one or more 

Listener. The responses of the listeners influence the telling of the story. In fact, storytelling 

emerges from the interaction and cooperative, coordinated efforts of teller and audience. 



International Journal of Educational Investigations                            Vol.2, No.1: 239-248, 2015, (January) 

 

242 
 

In particular, storytelling does not create an imaginary barrier between the speaker 

and the listeners. This is part of what distinguishes storytelling from the forms of theatre that 

use an imaginary “fourth wall.” 

The interactive nature of storytelling partially accounts for its immediacy and impact. 

At its best, storytelling can directly and tightly connect the teller and audience. 

 

 Storytelling Uses Words. 

        Storytelling uses language, whether it be a spoken language or a manual language 

such as American Sign Language. The use of language distinguishes storytelling from most 

forms of dance and mime. 

 

Storytelling Uses Actions such as Vocalization, Physical Movement and/or Gesture. 

        These actions are the parts of spoken or manual language other than words. Their use 

distinguishes storytelling from writing and text-based computer interactions. Not all 

nonverbal language behaviors need to be present in storytelling. Some storytellers use body 

movement extensively, for example, whereas others use little or none. 

 

Storytelling Presents a Story. 

        Storytelling always involves the presentation of a story—a narrative. Many other art 

forms also present story, but storytelling presents it with the other four components. Every 

culture has its own definition of story. What is recognized as a story in one situation may not 

be accepted as one in another. Some situations call for spontaneity and playful digression, for 

example; others call for near-exact repetition of a revered text. Art forms such as poetry 

recitation and stand-up comedy sometimes present stories and sometimes do not. Since they 

generally involve the other four components, they can be regarded as forms of storytelling 

whenever they also present stories. 

 

Storytelling Encourages the Active Imagination of the Listeners. 

        In storytelling, the listener imagines the story. The storytelling listener’s role is to 

actively create the vivid, multi-sensory images, actions, characters, and events—the reality—

of the story in his or her mind, based on the performance by the teller and on the listener’s 

own past experiences, beliefs, and understandings . The completed story happens in the mind 

of the listener, a unique and personalized individual. The listener becomes, therefore, a co-

creator of the story as experienced. 

Storytelling can be combined with other art forms. The fruit born by the vital, contemporary 

storytelling movement includes the development of ways to combine storytelling with drama, 

music, dance, comedy, puppetry, and numerous other forms of expression.  
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D. The Benefits of Storytelling with Children 

The tradition of storytelling with children is not limited to entertainment but has also 

been shown to be an important component of literacy skill development.  

Pictorial storytelling is a method of teaching foreign languages. Pictorial storytelling 

lessons use a mixture of reading and pictorial storytelling to help students learn a foreign 

language in a classroom setting. Pictorial story is a visual medium used to express ideas via 

images, often combined with text or visual information. Cartooning and similar forms of 

illustration are the most common image-making means in storytelling. 

The history of pictorial storytelling has followed divergent paths in different cultures. 

Scholars have posited a pre-history as far back as the Lascaux cave paintings. 

Hui-Ling Huang (2006) investigated the effects of contextualized storytelling as a 

teacher intervention on EFL young readers’ reading comprehension and word recall. Drawing 

on Dual-Code Model and the multiple sensory approaches, it was hypothesized that the multi-

sensory approach, by means of storytelling, would be a better intervention than Dual-code 

Model in EFL reading and word retention.  

Elaf. S. Abdulla (2012) deals with the importance of using storytelling as a new 

technique in language teaching. English language learners faced many problems in learning 

vocabulary since they have to memorize a large number of vocabularies day by day. So, this 

study aims at helping students to improve their vocabulary learning and retention skills.  

According to Mauro Dujmovic (2014) storytelling is the art of narrating a tale from 

memory rather than reading it is one of the oldest of all art forms, reaching back to prehistoric 

times. Moreover, storytelling can provide a motivating and low anxiety context for language 

learning.  

 

E. Research Questions  

        The most important purpose of this study is to measure the effect of implementation 

of storytelling by pictorial, media aids, and realia on vocabulary learning attempted to answer 

these questions:  

1. Do the learners who learn vocabulary using pictorial storytelling in the classroom differ 

from those who learn vocabulary through pictorial methods?  

2. Does pictorial storytelling affect Iranians’ EFL elementary learners’ vocabulary learning?  

 

II. METHODOLOGY 

A. Participants 

        The participants of the present study were 32 female students in the primary school at 

the age range 8- 12 at Hejab and Besat institutions in Sahneh. The design of this study was 

quasi experimental since the researcher did not have any interference to choose and assigned 

the participants. The data collection procedure will be done in the participants’ classroom in 
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the morning according to the following procedure: The students were taught in two groups, 

pictorial storytelling (experimental) group and pictorial (control) group. The participants 

were taught through 14 weeks for control group and 14 weeks for experimental group. After 

three sessions a test was administered to the participants as a pre-test to the both groups at 

same time for calculated level of them. The researcher wanted to investigate the effect of 

pictorial storytelling on the development of vocabulary learning in EFL primary learners. 

 

B. Measuring Instrument 

        A pre-test and post-test was the same test. The test was selected from Pearson 

Longman File. The researcher use SPSS software (SPSS Inc., 2012) to calculate the group 

statistic and ensure the possible effect of pictorial storytelling on the development of 

vocabulary learning in EFL primary learners. 

 

C. Training Instruments 

        In this study the Hip Hip Hooray starter book by Pearson education (2004) published 

was taught. A series of pictures, flash cards, and realia objects were used. 

 

D. Design and Procedure 

         A quasi experimental design was used for the present study. To ensure the criterion of       

homogeneity, the pre-test was used for the present study. A pre-test and post-test was the 

same test. A test was selected from Pearson Longman file. It was match tests. Two groups 

were selected as a control group and an experimental group in the study. 

The researcher mixed many of methods and some devices and used them in every 

session to learn vocabulary that the students were eager and motivated to learn and continued 

the class and this even promoted their listening, speaking, reading, and writing. Studies were 

conducted to measure the development of vocabulary learning. 

 

Treatment for Pictorial (Control) Group.  

        The control group was 16 students teach through pictorial method. At first, the 

researcher shown the pictures then read the words and the researcher point to the picture and 

the students repeat the word. While reading the words students repeated after listening to the 

CD and the researcher read the mini conversations only and the students were listening, if the 

students encountered with difficulties in comprehension of a word in lesson the researcher 

would translate the word by picture, gesture, or into Persian to solve the problem. After 

finishing the lesson, the students read the sentences aloud. In this group, the researcher did 

not use any storytelling for students. Therefore the students learnt the new words by simple 

definition of the words by looking at pictures in the book. The time spent on reading the 

words and sentences in this method was shorter than the pictorial storytelling method, it is 

enough time.  
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Treatment for Pictorial Storytelling (Experimental) Group.  

        The experimental group was 16 students teach through storytelling pictorial method. 

At first stage many new words were teach by flash cards and pictures, then the story 

beginning with more energy, showing and drawing pictures, gestures, and body movements 

to attract the students’ interest to make an imagery in their mind for the best learning. The 

story events were organized into events and sequences were progress and experienced by the 

students cohesively. Through this method asked questions related to story and combined 

questioning and retelling strategies that developed comprehension skills and cognitive skills 

of creating mental imagery and making inferences by linking to story. 

 

III. RESULTS & DISCUSSION 

        In order to measure the effect of pictorial storytelling on the vocabulary learning of 

elementary students the researcher took an exam at the end of the program the result of which 

was their posttest scores. 

The scores that obtained by experimental group were computed to make a comparison 

between the pre-test and post-test scores. The scores were, then, calculated to find out the 

difference between the two mean scores. The results are shown in table 1. 

 

Table 1:  The Result of Pre-post Test Descriptive Statistics for Experimental Group 

       

                       N    Mean     Std. Deviation    Std. Error Mean    Variance    Minimum    Maximum   

 

Pre-test           16        84.19            5.588                    1.397             31.229     73              98 

Post-test          16        90.00            6.810                   1.703              46.400     80             100    

 

 

The above table made it clear that the mean score of the EG’s pre-test was 84.19 

whereas the mean score for the EG’s post-test was 90.00. Although the difference between 

the mean scores for pictorial storytelling method was seemingly significant, a paired sample 

t-test was applied in order to ensure that this difference was statistically significant. It made 

the positive effect of learning through pictorial storytelling clear. Table 4.8 shows this matter 

clearly. 

Much evidence can be illustrated through the following table, which shows the paired 

samples and whether it is statistically significant or not.   
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Table 2: Overview of Paired Samples of the Pre-Post Tests for the EG’s Group 

 

                      N     Mean Differences        Std. Deviation    Std.Error            T          Sig (2-tailed)        df 

                      16           -6.438                          6.314                 1.578               -4.078           .001          15 

 

 

As shown in Table 2, the p-value was .001. Based on the p-value that  ( .001),( .001 ˂ 

.05 ) it can be inferred that there is a significant  difference between the pictorial storytelling 

and pictorial method during the training also according to this table the null hypothesis is 

rejected, the result was that the pictorial storytelling group performed better than the pictorial 

group with a statistically significant difference and the improvement of the post-test scores of 

the pictorial storytelling method could be attributed to the application of this method. Hence, 

it could be said that the pictorial storytelling had a strong positive effect on the vocabulary 

learning on the elementary students.  

 

IV. CONCLUSION 

        According the observations and comparison between the statistical scores it was 

clear that the students were different in many aspects of conducted with the words that were 

in the story, and they improved in many dimensions such as educational and emotional. They 

improved in listening (they eager to listening the story and recall the words that were taught 

through the lesson), reading (they were read the story with encouragement) Eric Miller, 

(2011), Latragna (1997), speaking (they spoken through role playing and group work), and 

writing (they written the words down the pictures that themselves draw and write the story on 

paper and draw the scenes of the story and practice the words during a pleasure work, 

drawing.).   

 

A. Research Implications 

        The recommendations that can be drawn from the foregoing conclusions and 

implications are (a) educational policy-makers should consider the applicability of the 

pictorial storytelling in Iran school subjects context, (b) recent methodological developments 

should be taken into consideration by EFL teachers, (c) EFL teachers should receive training 

in applying pictorial storytelling principles, local FL textbook writers should work along 

pictorial storytelling lines, (d) to find ways to facilitate the adaptation of the pictorial 

storytelling to Iran EFL classroom and thereby enhance students̓  opportunities to speak 

English fluently and accurately, and (e) this study was performed in Sahneh, this design are 

recommended in other cities of Iran. 
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B. Suggestions for Further Research 

        In order to complement the findings of the present study, some further research can be 

suggested (a) the study can administrate with male students and have positive effect on them 

learning, (b) the study can execution for upper elementary and intermediate level for 

vocabulary learning in the L2, and (c) with using movie and film strip the result of the study 

may be more effective specially for young learners. 
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Appendix 

CG’s Pre-test 

Scores 

CG’s Post-test 

Scores 

EG’s pre-test scores EG’s post-test 

scores 

88 94 85 100 

100 91 90 100 

86 85 83 92 

81 80 86 100 

75 79 81 90 

80 82 73 82 

85 90 85 82 

83 88 90 84 

83 83 85 90 

80 82 79 86 

75 82 80 80 

81 81 85 93 

85 89 85 95 

85 88 80 93 

90 83 82 88 

95 100 98 95 

 


