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Abstract 

The aim of this study was to investigate the effect of context and situation on learning the 

addressing terms. To this purpose, two classes of 36 learners were chosen for teaching terms 

of address through context. 36 learners were selected from 60 learners in an institute based on 

the result of pretest. Two groups were randomly assigned into a control group and an 

experimental group. The experimental group received terms of address by texts while the 

control group followed their usual class activities. The results indicated that the performance 

of the participants in the experimental group was better than the performance of the 

participants in the control group. The finding supports the importance of proper context for 

learning for EFL learners.  
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I.INTRODUCTION 

One of the earliest studies of sociolinguistics was about the way people address each 

other. Terms of address are important to communicate effectively and successfully. Each 

person can use various forms of address to show respect toward other person. Oyetade (1995) 

defines address forms as words or expressions used in interactive, dyadic and face-to-face 

situations to designate the person being talked to. Some sociolinguists have become 

interested in explaining why a person uses different terms of address in different contexts. 

Some of the researches use different methods to teach addressing forms. Among different 

methods, explicit teaching, implicit teaching, reading texts, using context which includes 

terms of address, using context is directly related to this study.  

 

II. LITERATURE REVIEW 

A. Address Terms Studies 

Terms of address are words, phrases or expressions for addressing. Addressing forms 

in different languages have been studied from various angles and with varying focuses. In 
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some studies, the focus is on identifying different types of addressing terminology which use 

in different contexts. Keshavarz (2001) mentions terms of address are linguistic forms that 

are used in addressing others to attract their attention or for referring to them in the course of 

a conversation. Yule (2006) considers that address term is a word or phrase for the person 

being talked to or written to.  Taavitsainen and Jucker (2003) assert that they are words or 

linguistic expressions that speakers use to appeal directly to their addresses. Every person 

uses addresses terms to address his/her family member, friend, school or university 

personnel, and any other person. By applying address terms, a person wants to express his/her 

respect or feeling toward others. As Brown and Yule (1989, p. 54) mentioned “in different 

social context, different terms of address used by a social inferior to a social superior may be 

different from those between peers.”  

According to Fasold (1990) address terms are of two main types: a) using first name, 

and b) using the title and last name. For example, some students use “teacher” terms to 

address his/her teacher that isn’t common; however, some other use Sir or Madam. Situation, 

and formal or informal context are factors that people consider for addressing each other. In 

the hospital context, the patient doesn’t use the first name of a doctor to address him because 

of the formal situation.  

Fang and Heng (1983) point out other options for addressing such as the use of 

nickname, pet name and so on. In every country or culture, different terms of address can be 

used. In Iran, religious terms of address are used that are especial for Persian language. For 

example, a person uses Ayatollah term for addressing a clergyman.  

Another study focuses on the use of terms of address on social context. An Iranian 

researcher investigates that the usage of the first name, pet name and respect name as address 

terms by Iranian spouses for addressing each other in various contexts when they are alone, in 

the presence of children, in the presence of parents-in-law. The formality of the context can 

be affecting the use of terms of address by Iranian spouses.  

Leech (1999) asserts that terms of address are an important formulaic verbal behavior 

well recognized in the sociolinguistic literature as they signal transactional, interpersonal and 

deictic ramifications in human relationships. Speakers use address terms to negotiate or 

transform a cultural system (Fitch, 1991, Morford 1997). Such issues as sexuality, age, 

ethnicity and religion can be inferred and realized from address terms.  

Some studies describe the forms of address in some countries or cultures, such as non-

kin forms of address in Hindi. Hudson (1980) mentioned that an important dimension of 

variation in address terms has to do with cultural patterns that hold for some particular 

population in general due to their social values, beliefs and customs.  

Keshavarz (1988) conducted a study in Iran about terms of address. He reports that 

the revolution in Iran resulted in using terms of address which indicating solidarity and 

greater use of address terms like “brother” and “sister”. 

Wardhaugh (2006) discussed that social factors govern our choices of address terms 

such as family relationships, age, sex, occupational hierarchy, transactional status and degree 

of intimacy.  
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Zhang (2002) noted about the importance of the address forms studies and important 

role of these terms in conveying cultural messages, especially with respect to the status of 

interlocutors and power relation among them.  

Some of the studies about address terms focus on the address forms in the daily 

communication, both in oral or written forms. There are some other studies about terms of 

address for male and female in different occasions.  

 

B. Learning Language by Context 

Learning language is a complicated process whereby different variables are involved: 

some of them are effective and some are not effective variables. Learning through context 

and text is a useful and effective one.  

Types of contexts. Context means a variety of things. Context can be linguistic 

involving the linguistic environment of a language item, as well as situational, involving 

extra linguistic elements that contributes to the construction of meaning. 

Linguistic context. Linguistic context or verbal context refers to the linguistic 

environment in which a word is used within a text. As a matter of fact, understanding the 

meaning of vocabulary items using linguistic context may involve syntactic and 

morphological interpretation of the elements within a text. In other words, to determine the 

meaning of an item, it is necessary to know whether the item is a noun, a verb, an object or an 

adverb, functioning as a subject, a predicator, or a complement. This information gives 

important clues to the meaning of the text.  

A text is a (written) passage. It could be as short as a sentence or as long as several 

paragraphs and it will usually contain some items that the writer wants to mentioned.   

Context is word that should never be used without defining it. The researcher used 

some definition for context and text.  Learning vocabulary from context has dominated the 

concerns of many researchers. Some have focused on the effects of different types of 

contexts, usually specifically constructed for research purposes, on vocabulary learning 

(Carnine, Kameenuni, Coyle, 1984; Herman, Anderson Pearson, and Nagy, 1987; Mckeown, 

1985) while others have documented children’s ability to learn vocabulary from naturally 

occurring text during normal reading (Nagy et al., 1985; Nagy et al., 1987).  

The recognition of the influence of context is, of course, not new even though current 

thinking tends to have rediscovered its impact (Anderson, Reder, and Simon, 1997; Richey, 

1995).  

However, the general orientation to context over the years has changed. Historically, 

designer and behavioral scientist adopted a minimalist view in which it was assumed that 

context played a minimal role in facilitating the attainment of instrumental goals. There are 

other views of the role of context however.  

The purpose of the present study is to examine the understanding of address terms by 

using some texts and in context. Learning terms of address is the central issue of this 

research. 
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III.METHODOLOGY 

This study aims at investigating the effects of context or text of learning on the EFL 

students’ learning terms of address. To do so, answering the following question seems 

inevitable: Does the context for learning have an effect on the students’ understanding of 

address terms? 

 

A. Participants 

The study was conducted on 36 students attending the English classes at an institute in 

2014 in summer semester. There were female, native speakers of Persian language, between 

14-20 years old. The participants were divided into an experimental and a control group. The 

study lasted for several weeks and the experimental group received some texts for learning 

address terms.  

 

B. Instrument 

The instrument in this study was a test. Only one test was used for pre-test and post-

test. The same test which was used both as a pre- and post-test enabled the researchers to 

determine the improvements of students during the treatment sessions.  

The students in both the experimental and control groups participated in the pretest 

and posttest at the very beginning and end of the semester.  

 

C. Procedure 

The researchers gave the students a pretest to homogenizing them. In this study 36 

institute students were selected randomly to form an experimental group and a control group. 

16 students were in the experimental group and 20 in the control group.  

The students in the experimental group were given texts about some address forms 

and using context for learning address terms. They read texts then answered to some 

questions about terms of address that mentioned on the text. The students asked some 

questions and discussed. The endearment, school staff and university, official terms of 

address were used in texts. Direct explanation about addressing terms and question and 

answer forms showed the context and situation of learning. The other group, control group, 

wasn’t learned terms of address. They were exposed to the traditional method of learning.  

After the treatment was finished, the students were asked to answer the posttest 

questions. A test was teacher-made and multiple-choice test.  
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III. RESULTS & DISCUSSION 

A. Data analysis 

       To answer the research question, first some analysis was done on the pre-test results. 

Table 1 presents the means and standard deviations of the two groups in the pretest. There 

were no significant differences between the means of the two groups.  

 

Table1: Descriptive Statistic of pretest. 

 

Table 2: Mean comparison of the posttest of learning terms of address 

 

As displayed in table 1, the mean scores and standard deviations in the pretest of 20 

students in the control group were 11.70 and 3.52, respectively. It showed that the mean 

scores and standard deviations in the same test of 16 students in the experimental group were 

11.13 and 1.66, respectively. So there was no significant difference between the experimental 

group’s and the control group’s performance in the pretest.  

An independent sample t-test was run to see if the mean difference between the two 

groups is significant or not. As displayed in table 2, the t score .60 at 34 degree of freedom is 

significant at .55. Based on this result, it can be concluded that the null hypothesis which 

states that there is no significant improvement by using context and text for understanding 

terms of address is rejected. 

 

Group Statistics 

     groups N Mean Std. Deviation Std. Error Mean 

pretest 
     control 

 20 11.70 3.526 .788 

  experimental 16  11.13 1.668 .417 

 

 

Independent Samples T-Test 

pre-test Result 

Levene's Test for 

Equality of 

Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 
 

 6.080 .019 .600 34 .553 .575 .959 -1.374 2.524 

 

  .645 28.3 .524 .575 .892 -1.251 2.401 

Equal variance 

assumed 

Equal variance 

not assumed  
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Table3: Descriptive Statistic of posttest. 

 

       The mean scores and standard deviations in the posttest of 20 students in the control 

group were 14.90 and 2.22, respectively. It also showed the mean scores and standard 

deviation in the posttest of 16 students in the experimental group were 17.13 and 1.89, 

respectively.  

       As displayed in table 3, the mean of the experimental group was over the mean of the 

control group in posttest. It showed that the experimental group outdid the control group.  

 

IV. DISCUSSION AND CONCLUSION 

Regarding the research question posed in this study, the result showed that students 

who learned address terms under the context and using reading texts conditions generally 

outperformed those who had been exposed to the traditional method.  

There might be several reasons for the students’ superior performance in the 

experimental group. The students who took part in this study were young learners who were 

accustomed to traditional methods of education but the experimental group was used the new 

contexts for learning, they took part in conversation with each other and discussed about 

address terms. Another reason that can explain the better performance of the experimental 

group is the explanation of the teacher about addressing forms in different situations.  

The learners had chance to ask about other terms of address which weren’t mentioned 

in the texts. In general, the results of most students point to the notion that the context, text 

and situation for learning have a better effect on the improving of learning English as a 

foreign language.  

Apart from the criticisms, the general result of the studies so far, have confirmed the 

fact that using context for learning has a better effect on improving the EFL learners’ 

understanding of terms of address. However, more research is required to come to the point 

of certainty.  

Given the results of the current study, teachers can help learners to learn best by 

providing the contexts and texts for better learning. It is worthy to draw the learners’ attention 

to the contexts. 

 

 

Group Statistics 

     groups N Mean Std. Deviation Std. Error Mean 

posttest 
     control 

 20 14.90 2.222 .497 

  experimental 16  17.13 1.893 .473 
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Suggestions for further research 

1. The more empirical research is needed to ensure the effects of context on learning of 

addressing terms.  

2.  Further investigation is needed to examine the other methods or instructions for learning 

terms of address.  

3. Other studies are needed in other parts of Iran to investigate the result will be the same or 

different from the results of the present study.  
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