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Abstract – This study tries to delve into various facets of using audio and video listening 

practices for teaching listening to Iranian EFL learners in a private language institute in 

Kermanshah, Iran. To have homogeneous groups, based on the results of a pretest, twenty 

students were selected and divided into two groups. Students of group A had a 20-hour 

course of listening instruction in an audio format. Similarly, students of group B had the same 

amount of instruction, with the same teacher, but in a video format. At the end of the course, 

two post- tests were given in both formats to the two groups. The difficulties of Iranian EFL 

learners regarding listening comprehension with the two formats (audio & video) were 

analyzed using SPSS software. The results of the study show that there are no statistically 

significant differences between using audios and videos for listening practices. Thus, the 

authors argue how audio listening practices seem to be more beneficial for Iranian language 

learners.  
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I. INTRODUCTION  

Learning a second language has long been an important goal for people in different 

parts of the world. No matter what the context, facilities, motivation and the amount of 

exposure with the target language are, they all have one dream: to be able to communicate in 

the target language (Brown, 2007; Richards & Rogers, 2006, to name a few). 

Scholars in the field of TESL/TEFL have introduced different theories about the 

components of language; some of them tried to think of language as a system containing four 

skills: listening, speaking, reading and writing (Harmer, 1991); however, others consider 

language as a whole system. 

Those who believe that language consists of the above-mentioned four skills 

emphasize the importance of the order of the skills which is considered to be listening, 

speaking, reading and writing (Işık & Yilmaz, 2007). To justify this order, one can focus on 

a child’s first language learning process. At the very early months, he only listens to the 

people around him and says nothing. It seems that he is trying to pick up the basic elements 

of language so that he will be able to use them as soon as he starts to talk. 
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Although listening is considered to be the first skill in the language learning process, it 

“…has long been the neglected skill in second language acquisition research, teaching, and 

assessment” (Wagner, 2002, P.1). That is why listening is defined as a tough and challenging 

skill by ESL/EFL learners. 

Teaching listening is a demanding job for teachers. Some teachers prefer to use audio 

tracks for the listening activities, mostly read by a native speaker, while others have a 

tendency  to  read  a  text  themselves  and  act  as  a  model  so  that  students  can  learn  the 

pronunciation, stress and intonation patterns and so on. 

For many years, cassette players have been inseparable parts of language classes. 

Besides being difficult to forward or backward the audio track, cassettes lose their quality 

when they are used over a period of time. Due to the technological advancements, the use of 

cassette players in language classes has decreased. Many language institutes prefer to have 

TV sets which allow them to show educational films for the students. Besides reaching 

educational goals, showing films is an activity which is considered as a good feature for 

advertising a language institute. No matter what the reason is, videos are at the center of 

attention these days and many language institutes are trying to use them. 

According to Chen (2011, p.1), authentic videos are always motivational for foreign 

language learners. As a matter of fact, videos are used to motivate students as well as to let 

them improve their listening abilities through watching the context of the dialogue. 

Due to the fact that scholars in this field have different ideas regarding the issue, a 

research to evaluate its different aspects on Iranian EFL learners seems to be necessary. For 

Instance, Barker and Trott (1985) believe that using video format is not very helpful because 

it brings visual distractions; however, Progosh (1996) and Mucha (2011) put emphasis on 

using video by claiming that videos let listeners learn all paralinguistic cues like intonation 

and stress, as well as non-linguistic cues like gestures and background information.  

It seems that an appropriate research regarding the issue, no matter what the results 

will be, can be helpful for teachers, educational authorities, and private language institute 

managers to decide on the best listening format that simply adapts with the needs of Iranian 

EFL learners as well as the educational goals of learning English as a foreign language in 

Iran. 

II. LITERATURE REVIEW 

Using audio or video in language classes for practicing listening has been a 

challenging issue. Researchers have many contradictory ideas regarding the issue. For 

instance, Barker and Trott (1985) believe that using a video format is not very helpful in a 

class setting. By the same token, they believe that listening through video formats bring 

visual distractions on listening practices and would not let the listeners concentrate on the 

comprehension of the message itself. 

To become good listeners, students have to be able to distinguish not only the 

linguistic clues like sounds or words, but also all paralinguistic cues like intonation and 

stress, as well as non-linguistic cues like gestures and background information. That is why 

Progosh (1996) and Mucha (2007) insist on the idea of using video formats to help students 
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to have the opportunity of the contact with ‘real life’ listening experience in the classroom 

conditions as well as the above-mentioned none-linguistic clues. 

Mucha (2007) also believes that video materials seem to be the perfect choice for the 

foreign language classroom. Films or video programs can provide students with enjoyable 

listening, especially because they are usually associated by students with pleasurable 

recreation. As Ur (1984, p. 67) states films are “…excellent medium for giving students 

some entertaining and useful listening practice”. 

To fully understand the issue, one should see what the meaning of “listening” is. Also, 

the concept of comprehension should be unpacked.  It is very difficult to define listening 

comprehension because both listening and comprehension have different aspects, functions 

and interpretations. Therefore, many writers (Aitken, 1978; Buck, Tatsuoka, Kostin, & 

Phelps, 1997; Buck & Tatsuoka, 1998; Lund, 1991; Peterson, 1991; Richards, 1983; Weir, 

1993, among others) define them in various ways. For instance, Wagner (2000, p. 18) builds 

upon Richards (1983) and talks about conversational and academic listening practices. 

Richards (1983) created a taxonomy of 33 micro-skills related to conversational 

listening (e.g., ability to recognize stress patterns, ability to distinguish word 

boundaries, ability to detect sentence constituents), and 18 micro-skills related to 

academic listening (e.g., ability to identify purpose and scope of lecture, ability 

to infer relationships, ability to recognize markers of cohesion.  

Regarding this issue, Buck and Tatsuoka (1998) introduced 15 prime attributes and 14 

interaction attributes. Their taxonomies are important for defining L2 comprehension; 

however, it is not free of limitations because “…few of these valuable efforts have attempted 

to provide clear definitions or non-redundant orderings of components in any systematic 

graded hierarchy” (Dunkel, Henning & Chaudron, 1993, p. 182). Furthermore, lack of 

empirical investigations is another problem of the taxonomies as they are too hypothetical in 

nature. 

Buck (2001) explains his default listening construct as the ability to (a) process 

extended samples of realistic spoken language, automatically and in real time, (b) understand 

the linguistic information that is unequivocally included in the text, and (c) make whatever 

inferences are unambiguously implicated by the content of the passage (p. 114). This default 

listening construct is useful, in that it is broad enough to apply to most listening situations, 

yet flexible enough to be tailored by test creators to fit the context of the testing situation. 

Traditionally, listening has been divided into a two-stage process. Many researchers 

(Buck, 1991; Call, 1985; Conrad, 1989; Lund, 1991; Rost, 1990; Secules, Herron, & 

Tomasello, 1992; Tyler & Warren, 1987; Weir, 1993) have posited this idea of listening as a 

two-stage process, although they often use different labels for the two stages or processes. 

Buck (2001) describes it as “a first stage, in which the basic linguistic information is 

extracted, and then a second stage in which that information is utilized for the communicative 

process” (p. 51). He goes on to cite a number of researchers (Clark & Clark, 1977) that have 

hypothesized this two- stage process, and states: 
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…these scholars seem to have arrived at similar conceptualizations of listening 

comprehension, and the fact that they use different terminology suggests that 

they   have arrived at this understanding more or less independently. This adds 

considerable credibility to the two-stage view of listening. (Buck 2001; p. 52) 

Mucha (2007) argues that many video materials, prepared specially for the use in an 

English classroom, have appeared in the last years. Allan (1985; p. 19) classifies them in 

accordance to the role they can serve in an English classroom: ‘presenting language; 

presenting the country and its culture; telling stories; presenting topics’. 

Video materials make many additional type of information available to the language 

learner and thus, they can help with the effective learning of listening skills. Video makes 

full use of ‘environmental clues’ and ‘the visibility of the speaker’. By exploiting the visual 

aspects, the teacher may introduce the real life elements into the classroom. This could be 

considered a great advantage, especially for the visual type students, for they may feel more 

secure while listening to foreign sounds which are accompanied by visual aids. Anderson 

and Lynch (1988; p. 58) believe that “listeners benefit from further help in the form of 

visual support material that is designed to assist their interpretation of what they hear. Since 

the medium of videotape provides access to more information than is the case with 

audiotape. Video material will offer the language learner greater support”. 

A student’s confidence may help to build his competence in listening comprehension. 

Allan (1985) claims there are “different ways you can transmit a message to another human 

being: by waving, nodding...frowning, slamming the door, moving away from someone 

who sits  beside  you,  pointing,  raising  your  eyebrows.  All this is in addition to, and 

often accompanying, speech’ (pp. 66-67). 

The gestures, smiles, as well as the background knowledge can all carry some clues 

which would help the learners to deduce what is being said and guess the characters’ 

feelings even if the students do not understand all the words and utterances which are being 

said. In real life communication, the speakers apart from verbal interaction (speech) also 

engage other, non-verbal elements. Allan  (1985; P. 68) believes that ‘with video we have 

the opportunity, if we want to take it, of paying attention to the visual as well’ and these  

are: ‘gestures,  facial  expression,  eye  contact,  posture,  proximity,  appearance, setting”. 

In her book Teaching English with Video, Allan (1985) gives a thorough explanation 

of the above mentioned additional types of information on visual aids. According to her, 

many gestures and facial expressions are similar and tend to occur in various cultures. Thus, 

they may be quite easily understood  by  the  foreign  language   learners  and  may  give  

them  some  support  in  their development of listening skills. However, the eye contact, 

posture (body language) or proximity (social norms for the distance people stand or sit from 

each other) may differ depending on cultural norms. 

Appearance  can,  though,  tell  the  learners  a  lot  about  the  people  engaged  in  the 

conversation. Even if they come from a different country, there are certain clothes or 

personal belongings  which  became  symbolic of a group  or  a nation, e.g. a kilt,  and  may  

be  easily recognized by the language learners thus, adding information about the 
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interlocutors. Also the setting may provide many clues as to the content of the conversation. 

The learners may have certain expectations of how people should behave in certain physical 

surroundings, e.g. a shop or a church, and this may help to get the message.  Allan (1985; p. 

69) calls the last two visual elements “extralinguistic elements”. 

The student’s knowledge of the world and the aid of extralinguistic context may 

certainly add to the development of listening comprehension. One of the arguments for 

introduction of the video material which includes learnt gesture is the fact that they are 

used, in some cultures, in the same way the language is learnt and so, the teaching of the 

learnt gestures could help with mastering listening skills. However, “it is not always easy to 

predict just what problems a particular group of learners is likely to have with any 

materials. This is perhaps even more the case with interpretation of visuals. Yet, thanks to 

video materials, which present the second language learners with the target language 

culture, the students may learn not only about a linguistic system but may become familiar 

with the foreign cultural system. Anderson and Lynch (1988; p. 35) believe that “…gaps in 

our knowledge of the L2 culture, of the associations and references available to native 

users, can present obstacles to comprehension”.  

By giving the visual support, the video may help to avoid the obstacles. The visual 

signs can help with understanding the verbal message. However, they should be well 

chosen and adjusted to the level of the language learners. Harmer (1991) has the following 

idea on the links between videos and audios:  

A close link between what the picture tells you and what the sound conveys is 

important for elementary level students. They need all the help they can get in 

following a language they don’t know at all well. For more advanced students, 

on the other hand, you may be looking for material where the pictures give less 

support and the comprehension challenge is correspondingly greater. (p. 23) 

At the basic stages of learning, the main role of video is to provide the language 

learners with realistic examples of language in use. The presented situations should be 

simple but happening outside the classroom. The teacher should try to fulfill the ‘purpose 

and expectation’ factor. This means that he/she should use video material “which provides 

as much visual support as possible and situations where the language is highly predictable” 

(Allan, 1985; P. 73). Thanks to the use of video materials as the learners have a possibility 

to listen to the language as it is used in real world and they gain confidence in coping with 

real life listening situations. Allan (1985) also claims that with students at an intermediate 

level, video gains the new role. It can ‘provide variety, interest and stimulation’  and  it  “is  

a  good  medium  with  which  to  move  [the  students] away  from  the beginner’s 

preoccupation with individual words to an attempt to follow the general drift of the 

message” (p. 73). 

At the advanced level students can be presented with the authentic video materials 

which were designed for native speakers of English. Such materials provide the language 

learners with the  real  life  type  of  listening experience  and  the  students  can  build  up  

their listening  and comprehension skills. 
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Mucha (2007) claims that there are various purposes for which video materials could 

be used. The video drama in which the language learners can see the actors or speakers, 

whose facial expressions usually give clues to their spoken message, is not the only type 

used by the teachers to help in developing listening skills. Another type, quite often used in 

the classroom, is a documentary. The students cannot see the person who is speaking. 

Dawson (1991) believes that “in linguistic terms, the commentary displays features of 

written language rather than spoken language. The soundtrack  voice  comments  on  the  

scenes  which  are  presented  visually  and  adds  further information. It does more than 

simply tell the viewers what they are looking at” (p. 5). With the use of such a video 

material the teacher may practice ‘focused listening’, mentioned by Doff (1991), i.e., 

listening for a particular purpose. However, the factor of ‘purpose and expectation’, 

mentioned by Ur (1984), has to be fulfilled for the listening to be successful. The students 

should be prepared for the viewing, they should be encouraged to make predictions about 

what they are going to hear and see. Such a preparation will certainly help in their 

comprehension of the commentary to the video. Apart from practicing listening 

comprehension, the students also have a chance to gain new information about the country 

that speaks the language they are studying and its culture. 

 

III. METHODOLOGY 

To do this research, the authors selected a language institute in Kermanshah. 

According to a survey done by the Ministry of Education, the institute in which the research 

was done had been selected as one of the best language institutes in Kermanshah.  

Although it seems that students have been successful in learning English therein the 

institute, their listening abilities are not good. They write well; they speak fluently; they 

read at a normal speed with good level of comprehension; however, when it comes to 

listening they are not good enough. 

Due to the above-mentioned facts, we informed all the students in the institute that 

there will be a 20-hour course of listening instructions free of charge! Almost 30 students 

volunteered to participate in the project. First, we decided to divide them into two groups of 

15 students. On a second thought, homogeneity came into our attention. Because they had 

the same teacher, the same book, Interchange 3rd edition series, and the same educational 

facilities in the institute, we just tried to choose my participants with almost the same 

listening abilities. 

Consequently, a pre-test was carried out based on audio files of VOA News. Students 

answered ten comprehension questions in a multiple-choice format. Therefore, we selected 

twenty of them and divided them into two groups. In each group three students with a top 

mark, four students with an average mark, and three with a low mark. 

Students of class A had 20 hours of listening practices, in ten sessions, in audio 

format. They just listened to the audio tracks and then the teacher asked them to repeat after 

the tape. Students also were asked many times to paraphrase the audio and answer many 

comprehension questions. By the same token, students  of class  B practiced  their listening  



N. Yousofi et al. 

22 
 

activities  in 10 sessions,  20  hours,  while  watching  videos.  They also tried to paraphrase 

and answer the comprehension questions posed by the teacher. 

At the end of the instruction, two listening post-tests were taken for each class both in 

audio and video. Students were also asked to answer the comprehension questions which 

were multiple-choice. The posttests marks were analyzed using SPSS software (IBM Corp., 

Released 2013). The results of the study show that students in both groups improved a lot 

from the point of view of listening comprehension because of the instruction. However, 

there is not a statistically significant difference between using audio and video in the 

classes. 

 

Research Questions 

Is there a significant difference between teaching listening to EFL learners using audios 

and videos? 

Which format, audio or video, is more beneficial for EFL students to improve their 

listening?  

 

Discussion 

The researchers used null hypotheses in this study which means that there is not a 

statistically significant difference between using audio and video in the classes. 

  In this research, we needed to run an independent T-test. When two samples are 

involved, the samples can come from different individuals who are not matched (the 

samples are independent of each other.) or the sample can come from the same individuals 

(the samples are paired with each other) and the samples are not independent of each other. 

A third alternative is that the samples can come from different individuals who have been 

matched on a variable of interest; this type of sample will not be independent. The form of 

the t- test is slightly different for the independent samples and dependent samples types of 

two sample tests, and SPSS has separate procedures for performing the two types of tests. 

The Independent Samples t-test can be used to see if two means are different from 

each other when the two samples that the means are based on were taken from different 

individuals who have not been matched. In this research, we want to determine if the 

students in class A had learned better than those in class B or not. Therefore, this is the null 

hypothesis: 

Null Hypothesis: 

 µclass A - µclass B= 0 

α = .05 

Where µ is the mean of the marks of the post-test. 
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IV. RESULTS 

First, all the results of the post tests were entered into SPSS. Then the variables were 

defined and two formats, audio and video, were put next to each mark.  Then, the results of 

the post-tests were analyzed using SPSS independent sample T-test. The following results 

were calculated by SPSS. 

 

Table 1: Independent Samples T Test 

 t-test for Equality of Means 

t df Sig. (2-

tailed) 

Mean 

Difference 

Scores       Equal variances assumed 

                    Equal variances not assumed 

-1.857 18 .080 -.60000 

-1.857 15.698 .082 -.60000 

 

Table 2: t-test for Equality of Means 

 t-test for Equality of Means 

Std. Error 

Difference 

95% Confidence Interval of the 

difference 

Lower Upper 

Scores        Equal variances assumed 

                 Equal variances not assumed 

.32318 -1.27897 .07897 

.32318 -1.28618 .08618 

 

Table 3: Levene's Test for Equality of Variances 

 Levene's Test for Equality of 

Variances 

F Sig. 

Scores  Equal variances assumed 

                   Equal variances not assumed 

3.247 .088 
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V. CONCLUSION 

As 0.88 is more than α = .05, so the results approve the null hypothesis.  Therefore, 

we conclude that a t test failed to reveal a statistically reliable difference between the mean 

number of class A and that of class B. 

Based on the results of the research, it seems that Iranian EFL learners can improve 

their listening abilities no matter what the format of the listening is (i.e. video or audio). 

When there is not a significant difference between listening practices with audio and video, 

a question arises about the use of each one. More than that, the authorities of language 

institutes and EFL teachers are interested in finding the best way to improve the listening 

abilities of the students. 

During the process of teaching listening to the students of class A through showing 

videos something interesting happened. One day, the students started murmuring and 

laughing as soon as they saw an American reporter wearing a strange mustache. A similar 

story happened another day when they saw a female reporter that they believed she looked 

like a famous Iranian singer. Therefore, they almost forgot to concentrate on the material 

and just laughed. Because of such challenges, we believe that using audios for teaching 

listening to Iranian EFL learners is really better. 

When students listen to something in an audio format, they just have one option i.e. to 

concentrate on the material. To build upon what Barker and Trott (1985) believe regarding 

the issue, we argue that videos are just catchy at the initial sessions and not beneficial in 

comparison to audios. As a matter of fact, students cannot concentrate on the listening 

comprehension and they just focus on some other things available in videos. 

Even if we ignore the visual distractions and the abnormal reactions of the students 

toward videos, this research shows that there is not a significant difference between listening 

practices with audio and video. Therefore, it does not seem logical for language institutes to 

buy TV sets from the point of view of financial issues. 

Another important thing is that the majority of English teachers in Iran have been 

teaching listening activities with audio tracks for many years. They are actually experienced 

in using audio for teaching listening activities. It takes time for them to shift from audio to 

video which may not be available due to a common problem in language institutes i.e. time 

limitation.  
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