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Abstract – The purpose of the present study was to investigate the effects of help-giving 

strategy on learners’ reading comprehension as a response to help-seeking strategy. To this 

purpose, two intact groups (each containing 17 learners) were chosen. They had a mean age 

of 16. They were divided into two groups, an experimental group and a control group. Some 

written texts were taught to both groups. Unfamiliar words in the texts were taught to the 

experimental group through Pre-teaching Vocabulary Words strategy while the control 

group had to consult to the dictionary in order to cope with the meaning of unfamiliar words. 

The results of the posttest in data analysis through statistical procedure of Independent pair 

T-test confirmed the superiority of the experimental group over the control group, resulting 

in the conclusion that Pre-teaching Vocabulary Words technique has a significant effect on 

improving Iranian EFL learners' reading comprehension. The findings support the 

arguments regarding the importance of Pre-teaching Vocabulary Words instruction to 

comprehend the texts better and to give learners a sense of accomplishment. 
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I. INTRODUCTION 

Celce-Murcia (2001) defines reading comprehension as the ability to read – taking 

general comprehension as the example – which requires that the reader draw information from 

a text and combine it with information and expectations that the reader already has. This 

interaction of information is a common way to explain reading comprehension (Celce-Murcia, 

2001, P. 188). Reading strategies, on the other hands, is defined as 'plans for solving problems 

encountered in constructing meaning' (Duffy, 1993, P. 232). They range from bottom-up 

vocabulary strategies, such as looking up an unknown word in the dictionary, to more 

complicated processes, such as connecting what is being read to the reader's background 

knowledge (Richards & Renandya, 2002, P. 287). The purpose of the present study was to 

investigate the effects of help-giving strategy on learners’ reading comprehension as a response 

to help-seeking strategy. To accomplish the purpose of the study, the researchers applied two 

different strategies to the experimental group and the control group. Unfamiliar words in the 

texts were taught to the experimental group through Pre-teaching Vocabulary Words strategy 
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while the control group had to consult the dictionary in order to cope with the meaning of 

unfamiliar words. 

 

II. LITERATURE REVIEW 

A. The importance of Reading Comprehension Strategies  

Until the 1980s, students were seldom provided with any help in reading 

comprehension. In a class study, Durkin (1979) observed 4,469 minutes of reading instruction 

in grade 4 and found that only 20 minutes of this time were spent in teaching students how to 

comprehend what they were reading. Durkin (1979) found that teachers spent almost all of the 

instructional time asking students questions, but they spent little time teaching students 

comprehension strategies they could use to answer the questions. Duffy, Lanier, and Roehler 

(1980) noted a similar lack of comprehension instruction in elementary classrooms: 'There is 

little evidence of instruction of any kind … Seldom does one observe teaching in which a 

teacher presents a skill, a strategy, or a process to pupils, shows them how to do it, provides 

assistance as they initiate attempts to perform the task and assures that they can be successful'. 

As a result of these astonishing findings, investigators developed and taught students to use 

specific cognitive strategies that were designed to help them perform higher-level operations 

in reading. Palincsar and Brown (1984) referred to these strategies as “comprehension-

fostering” activities. 

 

B. The Importance of Help-seeking Behaviour 

Learners always seek help from people around them when what they encounter in 

learning are beyond the explanation of their current knowledge. Seeking help from others 

allows them to get targeted information exactly when they need it. Compared with other ways 

of learning, getting help from others is more convenient and less time-consuming. Learners 

hold different attitudes on help-seeking and show various behaviours in different learning 

environment or setting. Help-seeking behaviour of learners is greatly influenced by learners’ 

characteristics and learning contexts.  

 

C. Patterns of Help-seeking Behaviour in Learning 

Two forms of seeking help are distinguished: avoidant help-seeking and 

adaptive/strategic help-seeking. Avoidant help seeking refers to instances that a learner avoids 

asking for help even when he is aware of the need. The learner might choose to give up finding 

out the answer of a problem or guess an inappropriate answer rather than turn to others’ help. 

Then, they may put themselves in embarrassment and achieve little in learning. Compared with 

adaptive/strategic help seekers, avoidant help-seekers obviously have lower academic efficacy, 

less adaptability, more anxiety, and poorer performance in learning (Karabenick & Knapp, 

1991; Nelson Le-Gall, 1981; Newman, 1994). In contrast, adaptive help seekers actively look 

for hints about the solution to their problem, or clarification of the ambiguity. They not only 
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find the answers they requested but also develop the ability to overcome obstacles 

independently and eventually become autonomous learners. Strategic/adaptive learners are 

more motivated and more confident in learning. They have higher mastery approach 

achievement goal levels and academic performance (Ryan & Pintrich, 1997).  

 

D. Help-seeking Strategy and Its Model  

Help-seeking strategy is a self-regulative strategy that learner must carry out through 

social interaction with others. The learners participate in regulating their own learning by 

obtaining assistance of others. Seeking help from others is a commonly adaptive strategy to 

cope with challenges when encountering obstacles in a learning task (Karabenick, 1998). It 

comprises the following steps: 

1. Become aware of need for help. 

2. Decide to seek help. 

3. Identify potential helper(s). 

4. Use strategies to elicit help. 

5. Evaluate help-seeking episode. 

 

E. Help-giving and Pre-teaching Vocabulary Words 

Help-giving is a strategy that teacher must carry out through social interaction with 

learners. The teachers may assist their learners explicitly or implicitly. In the present study, the 

researchers utilized explicit strategy in order to help learners comprehend the texts better. For 

this end they applied pre-teaching vocabulary words technique. This technique is regarded as 

one of the most effective methods of helping children learn new vocabulary words. The 

procedure is to teach unfamiliar words used in a text prior to the reading experience. Learners 

should preview reading materials to determine which words are unfamiliar. Then these words 

should be defined and discussed. It is important for the teachers or researchers to not only tell 

the learners what the word means, but also to discuss its meaning. This allows the learners to 

develop an understanding of the word’s connotations as well as its denotation. Also, discussion 

provides the teachers or researchers with feedback about how well the learners understand the 

word. After pre-teaching vocabulary words, the learners should read the text. The researchers 

utilized this strategy in order to tap learners’ help-seeking strategies. 

 

III. METHOD 

A. Research Question 

The present study aimed to answer the following question: 1. Does Pre-teaching 

Vocabulary Words technique have any significant effects on students' reading comprehension? 
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Based on the research question, a hypothesis was made: H. Pre-teaching Vocabulary 

Words technique does not have any significant effects on students' reading comprehension? 

 

B. Participants 

The participants in this study were 34 intermediate female teenagers in Daneshyaran 

Kochak Institute in Arak, Iran. The participants had a mean age of 16 and had been studying 

English for 10 semesters in the institute. In fact, two intact classes (each containing 17 learners) 

were randomly selected from 9 classes consisting of 140 students. The treatment lasted for two 

month, two days a week, 70 minutes a day in the institute. 

 

C. Instruments 

Three instruments were utilized to achieve the purpose of the study: Oxford placement 

test. The Oxford Placement Test measures a test taker's ability to communicate in English. It 

provides information about a person's language level. This test is comprised of 60-items. The 

test is reliable (consistently grading test takers at the right level) and valid (having a strong 

theoretical basis). Parallel reading comprehension tests (as pre-test and post-test of the 

study)were administered. Parallel tests are the ones which measure the same construct and have 

the same mean and standard deviation (Bachman, 1990, P.168) 

 

D. Procedure 

In summary, the present study was a quantitative research and a quasi-experimental 

design, because the researchers selected intact classes randomly but they did not give random 

assignment to each individual. After selecting the whole population (N=140), a pre-test was 

administered to assess their initial knowledge in vocabulary. 

Based on the result of this test, the participants (two groups) whose scores were one 

standard deviation above or below the population mean were selected as target subjects for the 

study. Then the two groups were randomly assigned to the control group and the experimental 

group of the study. Both groups were given reading comprehension texts in order to read the 

text or to answer the comprehension questions. In the control group, the researchers wanted 

learners to find the meaning of unfamiliar words from the dictionary. 

In contrast, the researchers applied A Pre-teaching Vocabulary Words technique for the 

experimental group. The A Pre-teaching Vocabulary Words strategy is an excellent method 

for scaffolding a child’s vocabulary learning. In this technique the researchers extract some 

words which they think they are unfamiliar for the learners and also important for 

understanding the gist of the written texts. Then the researchers explain the words and finally 

they asked learners to do silent reading. At last the learners were asked to answer the 

comprehension questions. 
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IV. RESULTS 

The present study was an attempt to investigate the effect of Pre-teaching Vocabulary 

Words technique on Iranian EFL learners’ vocabulary acquisition. To fulfill the purpose of the 

study, both descriptive and inferential statistics were used.  

As mentioned above, 140 learners participated in this study. The participants were 

female studying English at Daneshyaran Kochak Institute in Arak, Iran. 

 

Table 1. Descriptive Statistics for two groups in Oxford placement test 

 N Range Minimum Maximum Mean Std. Deviation 

placement 140 32.00 17.00 49.00 31.6952 6.17492 

Valid N 

(listwise) 
140      

 

All the data including mean, maximum score, minimum score, range, and so on were 

shown in Table 1.  

 

A. Independent Sample T-Test as the Pre-Test  

First of all it is worth noting that Independent Pair t-test is used to determine whether 

there is a significant difference between the means of two independent groups or not. Since 

there were two groups in the present study, the researchers used Independent Pair t-test to 

compare the means of different groups. 

 

Table 2. Descriptive Statistics for two groups in Pre-test (Reading comprehension) 

 N Range Minimum Maximum Mean 

Std. 

Deviation Variance 

control 17 6.00 9.00 15.00 12.764 1.714 2.941 

experimental 17 8.00 7.00 15.00 12.529 2.095 4.390 

Valid N 

(listwise) 
17       

 

Table 2 provides useful descriptive statistics for two groups. The data include the mean, 

the standard deviation, minimum and maximum scores. 
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Table 3. Independent Samples Test in pre-test 

 

Levene's 

Test for 

Equality 

of 

Variances t-test for Equality of Means 

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

control Equal variances 

assumed 
.48 .49 .358 32 .722 .2352 .656 -1.10 1.57 

Equal variances 

not assumed 
  .358 30.7 .723 .2352 .6566 -1.10 1.57 

 

Table 3 indicates the output of the Independent Pair t-test analysis and whether there is 

any significant difference between the means of two independent groups. As can be seen in 

this table, the significance level is 0.72 (p=.72) which is above 0.05; therefore, there is 

statistically no significant difference between the groups at the beginning of the study.  

 

Table 4. Descriptive Statistics for two groups in Post-test (Reading comprehension) 

 N Range Minimum Maximum Mean 

Std. 

Deviation Variance 

control 17 8.00 9.00 17.00 13.3529 1.96663 3.868 

experimental 17 6.00 14.00 20.00 16.7059 1.86295 3.471 

Valid N 

(listwise) 
17       

 

All data regarding, mean, standard deviation, minimum and maximum scores are 

provided in table 4. 
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Table 5. Independent Samples Test in post-test 

 

Levene's Test 

for Equality 

of Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% 

Confidence 

Interval of the 

Difference 

Lower Upper 

control Equal variances 

assumed 
.006 .941 -5.10 32 .000 -3.35294 .65701 -4.691 -2.014 

Equal variances 

not assumed 
  -5.10 31.90 .000 -3.35294 .65701 -4.691 -2.014 

 

Table 5 indicates the output of the Independent Pair t-test analysis and whether there is 

any significant difference between the means of two independent groups or not. As can be seen 

in this table the significance level is 0.00 (p=.00) which is below 0.05; therefore, there is 

statistically significant differences between two groups, that is, the null hypothesis could be 

rejected. It means that Pre-teaching Vocabulary Wordstechnique was effective. 

 

V. CONCLUSION 

Learners always seek help from people around them when what they encounter in 

learning which are beyond the explanation of their current knowledge. Seeking help from 

others allows them to get targeted information exactly when they need it. Compared with other 

ways of learning, getting help from others is more convenient and less time-consuming. So it 

is important to instruct help-seeking strategy to learners.  

The present study was motivated by instructing Pre-teaching Vocabulary Words 

technique for the learners to learn more. The main aim of this study was to explore whether 

Pre-teaching Vocabulary Words technique can lead Iranian EFL learners to greater increase in 

L2 reading comprehension. To analyze the data the researchers used pre-test and post test 

scores on reading comprehension test and they ran independent T-test SPSS Version 22 (IBM 

Corp., Released 2013) for this study. The results displayed an increase in students’ performance 

in reading comprehension due to the effect of Pre-teaching Vocabulary Wordstechnique. Thus, 

the participants who were taught based on this strategy generally tended to score higher in the 

reading comprehension test. The most important feature of this tactic was that it involved even 

shy learners in topics and promoted richer interaction. Pre-teaching Vocabulary Words 

technique is flexible devices that attract learners’ interest and activate their prior knowledge. 

This can both make a task less cognitively demanding and give learners a sense of security.  

It encourages students to stay more focused during reading. The outcome was 

acceptable, and the students had a tremendous sense of accomplishment. Students really had a 

lot of fun and sometimes they did not want to leave the classroom for the break! 
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In brief, good readers constantly try to make sense out of what they read by seeing how 

it fits with what they already know. When students make connections to the text they are 

reading, their comprehension increases. When we help students make those connections before, 

they read, we are teaching them a critical comprehension strategy. The researchers assume that 

Pre-teaching Vocabulary Words technique not only has a lot of impacts on reading 

comprehension but it also effects all other skills and all fields of study, and without activating 

prior knowledge no meaningful learning occurs. 
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