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Abstract – This paper aims to depict the importance of genres as authentic materials which 

are one of the elements that can develop learners' proficiency in second language. These 

materials can be in the form of authentic listening, visual, and printed ones. The paper 

mentions the different genre approaches and this fact that New Rhetoric Group approach 

should be paid in our pedagogical milieu. We came to a conclusion that these authentic 

materials have not found their place in our textbooks.  
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I. INTRODUCTION 

Discourse is an inseparable part of our everyday life that we interact with each other 

and life is a fixed continuous movement of discourse and contexts which together make up a 

culture. One of the goals of learning a second language is learning how to involve in different 

types of discourse as authentic materials. Applied linguistics is concerned to study discourse 

(Schmitt, 2002). We use genre to analyze discourse; genre, comes from the French word for 

kind or class, refers to a particular type or class of language that belongs to certain communities 

(Allison, 1999, cited in Basturkman, 2006). Genres are considered as different kinds of texts 

or some static categories of discourse based on some regularities in textual features that have 

certain objective conventional characteristics by traditional view rather than actions, social 

dynamics, and settings in which these actions happen. Traditional views could not reflect social 

nature of discourse and texts. Considering genres as social actions, Miller (1984) states "how 

a social understanding of genre can help to account for the ways we encounter, interpret, react 

to, and create particular texts", a reflection to rhetorical situation. Bitzer (1968) defines 

"rhetorical situation" as situation which contain people, events, objects, and relations that 

search for natural statements of participants in order to gain its meanings by participation, in 

other words, they are some locations in which meaning is shaped (Cited in Miller, 1984). Devitt 

(2000) explains genres as dynamic concepts which participants, writers and readers or listeners 

and speakers, produce through interaction and contexts (cited in Carpenter, 2011). Schutz 

(1967) defines genre as a "typified response to typified situation" (cited in Gee et al., 2011). 

Martin (1984) gives a full definition of genre" genre is a staged, goal-oriented, purposeful 

activity in which speakers engage as members of our culture." Genres are born based on 

situational demands that create a link between intention and effect and have a crucial impact in 

a specific setting. In this way it is not only a type of discourse but an open class that accepts 

new members, evolves, and sometimes vanishes. (Campbell et al., 1978, cited in Miller, 1984). 
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Miller (1984) claims that the complexity of society establishes the number of genres in that 

society. Richards et al.(2010) state every different kind of discourse that happens in a specific 

context which contains its own particular pattern, style, register, structure and is representative 

of a certain community is called a genre. Before writing, a writer should consider using only 

certain features of the text based on the particular genre and a reader expects specific features 

of a text in accordance with the genre expectation. Genre is an expression that refers to a text 

that contains a group of words, spoken or written, which is used to respond to recurring setting 

such as a conversation, letter to the editor, obituary, a joke, sermon, an interview (Hyland, 

2004).As mentioned earlier, to some extent second language learner should be familiar with 

different genres or speech events in target language because of a paradigm shift from language 

usage, knowledge about the function of linguistic item, to language use, utilizing language for 

a specific function or purpose in communication. This paper strives to maintain how important 

genre is and its place in pedagogical milieu so course and material developers should consider 

its role and importance as authentic sources that can improve learners' proficiency.  

 

A. Features of Authentic Materials 

Jacobson et al. (2003) claim that authentic materials are taught in classroom in order to 

be used in real situation and outside the classroom by learners (cited in Maroko, 2010).So they 

have some goals of communication in real life situation. The difference between pedagogical 

and authentic materials is that authentic materials are some pieces of real language by real 

speakers or writers for real setting to convey real messages (Maroko, 2010). Biber (1995) 

indicates that one of the characteristics of authentic materials is that they can boost learner's 

motivation and capture learner's attention (cited in Maroko, 2010). Al Azri et al. (2014) assert 

that authentic materials result in bringing learners closer to the culture of the target language. 

Adaskou et al. (1990) allege that culture has four different meanings, one of them is 

sociolinguistic sense. Language code is a part of sociolinguistic sense that is necessary to 

communicate with others and also is an aspect of culture, that is, language and culture are learnt 

socially. As Bennett & Allen (2003) describe a person who learns a language without its culture 

as "a fluent fool" (cited in Barekat et al., 2014). It is believed that authentic materials can 

convey cultural information, for example, movie and music are effective sources since they 

entail the target culture and different kinds of them present different kinds of genres. Peacock 

(1997) believes authentic materials help learners to be able to achieve some social purposes in 

the language community and Swaffar (1985) explains primary goal of authentic materials is to 

communicate meaning (cited in Al Azri et al., 2014). Martin's definition of genre (1984) 

mentioned shares a lot of similarities with Peacock and Swaffar's definition of authentic 

materials. Halliday's (1978) functions of language can be used as a criterion to show if the 

materials are authentic and determine the kind of the function. Instrumental function means if 

the material teaches and enables the learners to gain what they want. Regulatory function means 

if the material demonstrates how the learners can influence individual's behavior. Interactional 

function means if the material tutors the learners how to create and maintain interpersonal 

relations. Personal function means if the material educates them to be able to express and make 

themselves understood. Heuristic function means if the material prepares the learners to ask 
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ambiguities and be a critical thinker. Imaginative function means if the material trains them to 

be creative. Informative function means if the material instructs them how to inform others of 

what has occurred (Jacobson, 2003). Genhard (1996) divided authentic materials into three 

groups: "1. authentic listening materials such as radio news, songs 2. authentic visual materials 

such as street signs, newspaper pictures, and 3. authentic printed materials such as sports 

reports, restaurant menus"(cited in Al Azri, 2014). Each of the aforementioned material is a 

specific genre that refers to "socially recognized way of using language" (Hyland, 2007).  

 

II. LITERATURE REVIEW 

Most teachers have a yen to apply not only effective methods and approaches but also 

influential materials. They insist that if the learners are determined to become involved in real 

world with real materials they should adopt using authentic materials which scaffold learning. 

A lot of research has been done to prove the impact of authentic and non-authentic materials. 

Barekat et al. (2014) reveal the effect of authentic and inauthentic materials in cultural 

awareness of learners' listening comprehension ability at intermediate level. They prove 

authentic materials and cause the listening comprehension ability of the experimental group to 

improve better in a study than that of control group that listen to inauthentic materials. Berardo 

(2006) concludes from some studies that learner's reading ability can develop if teachers 

introduce new vocabulary and expression before reading when the materials are authentic. 

Soliman (2013) discloses the results of a quantitative method that investigates EFL teachers' 

attitudes towards authentic materials in Libya. The outcomes indicate, in addition to other 

elements, learners' progress in learning an EFL depends on teachers' attitudes towards authentic 

materials too. I-cheng et al. (2011) quote the consequences of a questionnaire that learners 

agree aural authentic materials increase their motivation because they can be aware of daily 

life and cultural values of the target community. For example, they state BBC news, a specific 

genre, is more interesting than textbooks that most of the time are weary. I-cheng et al. (2011) 

believe aural authentic materials cause learning to transfer to long term memory. So various 

types of texts that are called genres can draw learners' attention and improve their success 

because they are real. Tang (2008) announces this familiarity with different kinds of genres 

inspires and aids the learners to be able to analyze other texts and genres that they encounter in 

their everyday lives. Leow (1993) reveals that authentic texts promote levels of learners' intake 

than simplified ones although they are more comprehensible (cited in Soliman, 2013). John 

(1994) states sometimes simplification damages original features of the text and decreases its 

cohesion and hinders comprehension (cited in Murdoch, 1999). Gilmore (2007) suggests 

communicative competence of the learners become better through authentic materials rather 

than textbooks. In a study at a Japanese university he noticed that experimental group who was 

exposed to authentic input outperformed on the exams in contrast to control group who 

received textbook materials because experimental group could concentrate on variety of 

features (cited in Soliman, 2013). Weyers (1999) mentions the effect of authentic materials like 

video on communicative competence, in a study experimental group that had contact with an 

authentic television program showed improvement over the control group in listening 

comprehension and even their confidence had raised when generating output.  
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A. Disadvantages of Authentic Materials  

Gilmore (2007) declares authenticity does not always mean perfection and Gilmore (2007); 

Peacock (1997); Spelleri (2002); Tomlinson (2012) explain the reasons why authenticity 

creates some problems. Authentic materials involve cultural issues that sometimes may be too 

unknown and cause culturally biased, judging and making assumptions about others' culture 

mistakenly. Sometimes language, vocabulary, and grammar are difficult and complex; it takes 

the teachers a lot of time to prepare the materials (cited in Thomas, 2014). Polior (2014) asserts 

preparing this kind of material for beginners is difficult regarding their interests and needs and 

some teachers are not proficient on controlling over what materials should be covered. 

Kilickaya (2004) contents that authenticity may be the onus on the teachers' shoulders because 

they have to simplify them and they take much time when the materials entail many 

grammatical points and unknown vocabulary and not relevant to learners' needs.  

 

III. DISCUSSION 

Nowadays that more recent methods like communicative language teaching lay stress 

communication and learner active participation in the learning process the sources of material 

are important too. So authentic materials are needed to create chances for learners' participation 

in learning to advance their proficiency. These approaches believe that language subject is 

different from other subjects and the learners should be able to use the learned language in real 

circumstances outside the school walls (Al Azri et al., 2014). Murdoch (1999) discusses 

learners who become involved in authentic materials to get opportunities to discover grammar 

and vocabulary language usage of that genre or authentic materials too. As said earlier, every 

genre contains its own particular pattern, style, register, and its structure, in other words, 

learners can obtain awareness of unfamiliar grammatical points and unknown words, a kind of 

discovery. Authentic materials aid learners not only to deal with real and daily language but 

also to detect and notice form too. Luzon (2005) asserts it is not enough for the teachers to 

make the learners become aware of the textual rules of different sorts of genres. The teachers 

need to introduce genres as social actions and processes as authentic materials that take place 

in communication and want the learners to use language in real situation. Using genre-based 

pedagogy leads to students' success as members of a community. The main advantages of using 

authentic materials are: they are chosen regarding learners' needs and interests; learners deal 

with samples of real language; the approaches that apply authentic materials are creative and 

dynamic; they are best sources of cultural information, that is, they create a link between 

classroom and outside world; they increase learners' motivation so Krashen's affective filter 

hypothesis is minimized, allowing input becomes a part of learner's competence and self-

confidence raises, and consequently learning occurs in an environment that is devoid of anxiety 

( Philips & Shettlesworth 1978; Clarke 1989; Peacock 1997, cited in Kilickaya, 2004). Martin 

(1984) gives examples of genres and authentic materials including "telling a story, writing an 

essay, dentist's appointment, inviting someone to dinner." The focus is on social processes such 

as how we explain, argue, describe, report, discuss, and recount that should be pedagogical 

concerns at teaching EFL at school. Genres exist in four skills; Littlefair (1991) and Hammend 

(1995) emphasize the use of genre in reading skill and Nunan (1991) stresses the use of genre 
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in listening and speaking ones (cited in Kay et al., 1998). Swales (1990) describes genre as "a 

class of communicative events, the members of which share some set of communicative 

purposes" and genre based approaches plan to teach leaners structure and purposes of the texts 

of different genres. It is hoped that these learners apply and duplicate these features or genres, 

as authentic materials, in their output and production and make sense of the world around them 

(Kay et al. 1998). It is not possible and necessary for learners of a second language to be aware 

of all the genres in use but to some extent they should know a sub-set of the whole language 

(Bhatia, 1997). There are three genre-based approaches, English for Specific Purpose (ESP); 

Sydney school that is based on Systematic Functional Linguistic (SFL); and New Rhetoric 

Group (NRG). The first two are linguistic approaches and the third one is non-linguistic. ESP 

tries to focus on features of genres in an academic setting. The second one, that is, Sydney 

school concentrates on seven text types "narrative, recount, procedure, exposition, report, 

description, and explanation" in L1 primary and secondary schools, and NRG views genre as 

social action and social activities (Ahn, 2012). Freeman (1994) believes in the third ilk of genre 

as social activities created in response to social contexts but not as a collection of text types 

(cited in Ahn, 2012). Tang (2006) as an applied linguist who is teaching at the university of 

Singapore insists on introducing authentic materials, genres, to her students and bringing into 

her classrooms everyday lives including "advertisement, road signs, movie posters, newspaper 

and magazine article, recipes and the conversations that friends have during lunch, emails". It 

is clear that she believes in the third meaning of genre as social action and communicative 

event. She wants the learners to give feedback on these sources, one of the learners expresses 

that "it inspired me to apply what I learnt. This, to me, is the most rewarding experience."  

 

V. CONCLUSION 

McDonough and Shaw (1993) contend that authenticity is "a term which loosely 

implies as close an approximation as possible to the world outside the classroom, in the 

selection both of language material and of the activities and methods used for practice in the 

classroom"(cited in Murdoch, 1999). Authentic materials, different kinds of genres, and 

assignments can capture learners' interest and motivate them because they are tangible actions 

and communicative events with which learners deal in the real world every day. Alison (1999) 

explains genre as "classes of language use and communication in all areas of life" (cited in 

Marefat et al., 2013). Hyland (2007) defines it as "genre refers to abstract, socially recognized 

way of using language". Genres, authentic materials, entail similarities in their structure, style, 

content, and rhetorical movement (Swales, 1990) can be as sources and references of 

pedagogical tools that learners need to be able to understand and produce like social actions 

and also to distinguish its contexts and goals. So material providers should include them in 

EFL textbooks but in Iran genres are taught at university as ESP courses that it has another 

story because of unsuccessful outcomes and as mentioned earlier, these courses are linguistic 

approaches. But Tang (2006) points to this fact that we should help learners to see genres as 

social actions that have social purposes like New Rhetoric Genre rather than English for 

Specific purpose that considers genre as text types. Although English is taught in Iran as a 

compulsory subject in first and second high school, most Iranian learners are disable to 
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communicate freely in English language. One of the reasons may be due to inauthentic 

materials that are not interesting to the learners, in other words, the textbooks lack genres. 

Communicative methods and approaches put emphasis on authentic materials that cause 

learners to develop their language skills and proficiency for real world. Although some 

disadvantages of authentic materials were mentioned, learners can benefit from these sorts of 

materials. If teachers have a longing to coach proficient learners in second language, authentic 

materials should be adapted in their syllabus design and lesson plan. 
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