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Abstract – This study investigates the relationship between emotional intelligence (EI) 

and emotional empathy (EE) (a factor believed to affect teachers’ performance) with 

regard to age, and the years of teaching experience of EFL teachers in Isfahan. It was 

hypothesized that an augmentation in EI would lead to a higher level of emotional 

empathy and vice versa. To this end, 100 Language Institute EFL teachers from Isfahan 

province participated in this study. The participants were between 20 to 50 years old and 

their teaching experiences were between 1 to 20 years. Two questionnaires of the Bar-On 

Emotional Quotient Inventory (EQ-i) Self-Report Scale and Multi-Dimensional Emotional 

Empathy were distributed among the participants. A  MANOVA was conducted to 

analyze the data obtained from of the questionnaires. The result of the present research 

indicated that EI and EE scores were not statistically different so teachers’ age and 

teaching experience could not be determining factors in this regard. The pedagogical 

implications for teacher trainers and authorities as well as EFL teachers are discussed.  
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I. INTRODUCTION 

  One of the debates for many philosophers concerns this significant fact that whether 

cognition is more important to our life or emotion is. We do not know exactly when the 

debate first started, but philosophical considerations of the relations between thought and 

emotion in western culture go back to early Greek thoughts. Aristotle argued that intellect 

was reliable while emotion was too undependable to be of much use to rational thought (Bar-

on, & Parker, 2000). The same debate was also noticeable in early psychology. Intelligence 

was considered as a concept devoid of emotion and symposiums on intelligence over the 

years repeatedly concluded that the first hallmark of intelligence is high-level mental ability 

such as abstract reasoning (Sternberg 1997).  

 Bar-On (2000) had a more broadly defined interpretation of emotional intelligence. 

Barn-on explained that emotional intelligence includes one’s emotional, personal, and social 

dimensions of general intelligence: “emotional intelligence involves abilities, competencies, 

and skills related to understanding oneself and others, relating to peers and family members, 

and adapting to change environmental situations and demands” (p. 1). This definition is 

known as the mixed model, because it is an array of non-cognitive capabilities, competencies, 
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and skills that influence one’s ability to succeed in coping with environmental demands and 

pressures (Bar-On, 1997). 

 As Gulseren (2001) defined intelligence as a very general mental capability that, 

among other things, involves the ability to reason, plan, solve problems, think abstractly, 

comprehend complex ideas, learn quickly and learn from experience. It is not merely book 

learning, a narrow academic skill, or test-taking smarts. Rather, it reflects a broader and 

deeper capability for comprehending our surroundings - "catching on," "making sense" of 

things, or "figuring out" what to do. 

Although emotional intelligence has received much attention, it has been difficult for 

researchers to reach an agreement definition for the construct. Mayer, DiPaolo, & Salovey 

(1990) presented the following definition of emotional intelligence: The capacity to reason 

about emotions, and of emotions to enhance thinking. It includes the ability to perceive 

emotions accurately, to assess, and generate emotions to assist thought, to understand 

emotions and emotional knowledge, and to reflectively regulate emotions to promote 

emotional and intellectual growth. 

 The most important research known with regard to the role of EQ in foreign language 

learning is the work of Fahim and Pishghadam (2007), in which they explored the 

relationship between EQ, IQ, and verbal intelligence with the academic achievement of 

learners majoring in English language. Interestingly, they found that academic achievement 

was strongly associated with several dimensions of emotional intelligence (intrapersonal, 

stress management, and general mood competencies). Moreover, it was found that academic 

achievement did not correlate much with IQ, but it was strongly associated with verbal 

intelligence which is a sub-section of IQ test. Ultimately, emotional intelligence deters 

ethnocentrism as foreign cultures related to that language become more relevant, especially if 

empathy skills are heightened. 

 In another study, Pishghadam (2009) determined the impact of emotional and verbal 

intelligences on English language learning success in Iran. The results of the product-based 

phase demonstrated that the emotional intelligence is instrumental in learning different skills, 

specifically productive ones. In the process-based phase, the analyses of oral and written 

modes of language exhibited the effects of emotional and verbal intelligences on turn-taking, 

amount of communication, the number of errors, and writing ability. 

 Then, considering the contradictory results of the research carried out so far on 

emotional intelligence and emotional empathy and the scarcity of research in this area reveals 

that teachers’ empathy and emotional intelligence have not received enough attention in the 

area of language teaching profession particularly in an EFL context. Definitely, the paucity of 

research in this area provides convincing reasons to be responsible for further investigation 

into examining the relationship between EFL teachers’ emotional intelligence and their 

emotional empathy. Thus, the present research has focused on whether there is any 

relationship between emotional intelligence and emotional empathy among EFL teachers in 

Isfahan Language Institutes. This study is intended to answer the following questions: 
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1. Does age have any impact on the relationship between EI and EE among EFL 

teachers? 

2. Does teaching experience have any impact on the relationship between EI and EE 

among EFL teachers?  

Based on these questions, the following hypotheses are considered: 

1. Age does not have any impact on the relationship between EI and EE among EFL 

teachers. 

2. Teaching experience does not have any impact on the relationship between EI and EE 

among EFL teachers. 

 

III. METHODOLOGY 

A. Participants 

 The present study was done with 100 EFL teachers, including 50 male and 50 female, 

who were selected through simple random sampling from some Language Institutes in 

Isfahan. The age range of teachers was between 20 and 50 (M = 35) and they had 1 to 20 

years of teaching experience (M = 10). All of them were originally from Iran with different 

socio-economic backgrounds and had different majors of English (English Literature, English 

Teaching, and English Translation), and held BA, and MA degrees; moreover, they taught at 

different levels (elementary, intermediate, upper intermediate, and advanced). 

 

B. Instruments 

The instruments of this study were: 

 1. The Bar-On Emotional Quotient Inventory (EQ-i) Self-Report Scale: It defines 

and assesses the skills that comprised emotional intelligence. It has the capacity to assess an 

individual’s general degree of emotional intelligence, potential for emotional health, and 

present psychological well-being (Bar-On, 2000). This scale has 133 questions which 

measure people’s emotional intelligence and employs a five-point Lickert scale ranging from 

“very seldom or not true of me” to “very often true of me or true of me” (Bar-On, 2000). The 

reading level of this scale is assessed and determined to be at a sixth grade level. This 

particular scale is designed for individuals’ aged seventeen years of age and older. It takes 

approximately 40 minutes to complete this self-report measure. 

 Average and above average scores suggest that people are effective in emotional and 

social functioning and are emotionally and socially intelligent. High scores indicate the more 

positive prediction of effective functioning in meeting environmental demands and stressors 

(Bar-On, 2000). Low scores on this scale suggest that one may have difficulty succeeding in 

life and experience social, emotional, and behavioral problems. Low scores on stress 

tolerance; impulse control, reality testing, and problem solving are considered problematic 

for coping with one’s environment. 
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The average inter-correlation of the fifteen subscales is .50, which indicated a fairly 

high inter-correlation among factors (Bar-On, 2000). The internal consistency of the EQ-i 

scales is examined on several population samples and the average Cronbach alpha 

coefficients are high for all of the subscales ranging from α = .69 on social responsibility to α 

= .86 on self-regard. The overall average internal consistency coefficient is α = .76. The test-

retest reliability for the EQ-i Scale is α = .73 (Cobb, 2004). 

2. Multi-dimensional Scale of Emotional Empathy for Adolescents and Adults 

(MEE): The Multi-dimensional Empathy nature of the empathy concept have both an 

emotional and a cognitive component, but here the focus was on the emotional component of 

empathy. The empathy scale has thirty items such as "The suffering of others deeply disturbs 

me". Six negatively-worded items were included in the scale in order to reduce response bias 

(e.g., "I rarely take notice when other people treat each other warmly"). An attempt was made 

to include positive as well as negative emotional situations (e.g., "Being around happy people 

makes me feel happy, too"). This scale which ranges from strongly disagree, at one end, 

to strongly agree, at the other end, includes thirty self-report lickert-type items, each of which 

is rated from 1 to 5. This particular scale is designed for individuals’ aged seventeen years of 

age and older. It takes approximately 10 minutes to complete this self-report measure. The 

alpha reliability for the total 30-item scale scores was 0 .88 (Caruso & Mayer, 1998).  

 

C. Procedure 

In order to answer the research questions, 100 EFL teachers from some Language 

Institutes in Isfahan, one of the provinces of Iran, random sampling participated in this study. 

Teachers were asked to complete the Bar-On EQ-i Self-Report Scale and the Multi- 

Dimensional Scale of Emotional Empathy, which were personally distributed by the 

researchers. Participants were supposed to choose an option for each statement that they felt 

accurately described them. Each questionnaire was assigned a code number which served as 

the teacher’s identification code, since no identifiable information was on either form. 

Teachers also provided some basic demographic information such as their gender, age, and 

years of teaching experience on the questionnaires. 

 

D. Data Analysis  

 Data collected from this study were analyzed using Statistical Software for Social 

Sciences version 19 (SPSS). In order to investigate first, and  second research questions and 

to determine that each of these age groups had significantly different EI and EE scores, first 

their EI and EE scores were standardized and then a multivariate analysis of variance 

(MANOVA) was conducted. 

 

IV. RESULTS 

The first research question in this study was “Does age have any impact on the 

relationship between EI and EE among EFL teachers?” The participants of this study were 
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categorized into two age groups: younger teachers (aged between 20 and 35) and older 

teachers (above 35). To see if each of these age groups had significantly different EI and EE 

scores, first their EI and EE scores were standardized (since their raw scores had been 

measured on different scales and were not comparable) and then a multivariate analysis of 

variance (MANOVA) was conducted. The results are depicted in the following two tables. 

 

Table 1: Descriptive Statistics for Comparing EI and EE Scores of Different Age Groups 

 Age Group Mean Std. Deviation N 

EI 

Younger 

Older 

Total 

.07 

-.28 

.00 

1.00 

.64 

1.00 

79 

21 

100 

EE 

Younger 

Older 

Total 

.05 

-.19 

.00 

1.00 

.97 

1.00 

79 

21 

100 

 

 The mean EI score for younger teachers (M = .07) was larger than their mean EE score 

(M = -.05). For older teachers, the mean EI score (M = -.28) was, however, less than the 

mean EE score (M = -.19). To check the statistical (in-) significance of the differences 

between EI and EE scores of younger and older teachers, one needs to consult the Sig (2-

tailed) column in the t-test table which follows. 

 

Table 2: MANOVA Results for Comparing Teachers in Different Age Groups 

 Value F Hypothesis 

df 

Error df Sig. Partial Eta 

Squared 

Pillai’s Trace 

Wilk’s Lambda 

Hotelling’s Trace 

Roy’s Largest Root 

.02 

.97 

.02 

.02 

1.39 

1.39 

1.39 

1.39 

2.00 

2.00 

2.00 

2.00 

97.00 

97.00 

97.00 

97.00 

.25 

.25 

.25 

.25 

.028 

.028 

.028 

.028 

  

 In Table 2, the Wilk’s Lambda p value is .25, which is larger than the specified level of 

significance (.25 < .05). Thus, it could be inferred that age did not have a significant effect on 

EI and EE scores of the teachers. In other words, it could be argued that there was no 

statistically significant difference between the EI and EE scores of younger and older 

teachers, indicating that teachers’ age could not be a moderating factor in this regard. 

 The second research question in this study asked “Does teaching experience have any 

impact on the relationship between EI and EE among EFL teachers?” like what was done for 

the previous research question, teaching experience was categorized into two groups: less 

experienced teachers (less than 10 years) and more experienced teachers (above 10 years). 
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MANOVA was conducted again to find the possible differences between the standardized EI 

and EE scores of each teaching experience group. The results are presented in Tables 3 and 4. 

 

Table 3: Descriptive Statistics for Comparing EI and EE Scores of the Two Teaching Experience 

Groups 

 

For less experienced teachers, the EI mean scores (M = .04) was larger than the EE 

mean scores (M = -.08). It was just the opposite for the more experienced teachers. Table 4 

shows whether the observed differences between the EI and EE scores of the two teaching 

experience groups were statistically meaningful or not. 

 

Table 4: MANOVA Results for Comparing Teachers in Different Teaching Experience Groups 

 Value F Hypothesis 

df 

Error df Sig. Partial Eta 

Squared 

Pillai’s Trace 

Wilk’s Lambda 

Hotelling’s Trace 

Roy’s Largest Root 

.04 

.95 

.04 

.04 

2.19 

2.19 

2.19 

2.19 

2.00 

2.00 

2.00 

2.00 

97.00 

97.00 

97.00 

97.00 

.11 

.11 

.11 

.11 

.04 

.04 

.04 

.04 

 

Here again, since the Sig. value in front of Wilk’s Lambda was greater than the 

significance level (i.e. p = .11 > .05), it could be inferred that there was no statistically 

significant difference between the EI and EE scores of the teachers in different teaching 

experience groups. Consequently, the conclusion could be that EI and EE scores were not 

statistically different and teachers’ teaching experience could not be a moderating factor in 

this regard. 

 

V. DISCUSSION AND CONCLUSION 

 This study supported the first hypothesis that age does not have any impact on the 

relationship between EI and EE among EFL teachers. The present study showed that the 

mean EI score for younger teachers was larger than their mean EE score and for older 

teachers, the mean EI score was, however, less than the mean EE. But based on MANOVA 

results it was inferred that there was no statistically significant difference between the EI and 

EE scores of younger and older teachers. According to Zahn-Waxler, Robinson, & Emde 

 Teaching Experience Mean Std. Deviation N 

EI 

Less Experienced 

More Experienced 

Total 

.04 

-.18 

.00 

.97 

1.08 

1.00 

80 

20 

100 

EE 

Less Experienced 

More Experienced 

Total 

-.08 

.34 

.00 

1.02 

.83 

1.00 

80 

20 

100 
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(1992), in a multitude of studies very young children are, in fact, capable of displaying a 

variety of rather sophisticated empathy related behaviors. Measuring constructs such as 

empathy in very young children does involve special challenges because of their limited 

verbal expressiveness. Nevertheless, young children also present a special opportunity to 

measure constructs such as empathy behaviorally, with less interference from concepts such 

as social desirability or skepticism.  

 In another study, Austin, Evans, Goldwater and Potter (2005), have studied the effect 

of emotional intelligence and empathy on exam performance of medical students. They found 

that females scored higher than males concerning their EI. Their study also showed the scores 

of EI and EE of all groups of students were roughly similar. Thus, this finding was in line 

with Badea, and Pana (2010) investigated the role of empathy in developing the leader’s 

emotional intelligence among nurses and medical students. The findings showed that age of 

participants did not have significant effect on the relationship of empathy and emotional 

intelligence.  

 The results of this study also supported second hypothesis that teaching experience 

does not have any impact on the relationship between EI and EE among EFL teachers. In 

other words, increasing teaching experience of EFL teachers did not have any strong effects 

on EI and EE scores. This finding was not in line with Cobb (2004) study in which he 

concluded that emotional intelligence was positively correlated with years of teaching 

experience. He suggested that EFL teachers who intended on staying in the teaching 

profession longer than their fellow colleagues could possibly possess higher emotional 

intelligence. Also, Moafian and Ghanizadeh (2009) expressed that a positive correlation 

between EFL teachers’ EQ and years of teaching experience, as well as age. In other words, 

teachers’ emotional experience tends to increase over time and with every year of teaching. 

Bar-On (2000) also posited that EI develops over time and that it can be improved through 

training and programming. 

 Emotionally intelligent teachers are stronger and proactive in responding to stressors 

and less likely to react to stress. Teachers who model emotional intelligence are characterized 

by intentional reflective (not reactive) behavior, more flexible (not resistant to change), 

assertive communication (not aggressive or passive), more optimistic and hopeful (not 

pessimistic and negative), and relies on skills and positive habits (not reactive habits) 

(Nelson, Low, & Nelson, 2007). Importantly, emotionally intelligent teachers also have the 

ability to perceive and regulate their own emotions, which might help to increase workplace 

engagement and reduce burnout (Abdul Madhar, 2010). 

 Limitation of this study is that since teachers volunteered their time and participation 

in the study and were selected randomly, this could be a possible indication that those 

participating possessed higher emotional intelligence than teachers who did not participate in 

this study. 
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