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Abstract – The purpose of this study was to investigate the effect of cooperative teaching on 

improving Iranian EFL learners’ reading comprehension. To this end, the researchers applied 

decision-making tasks. To accomplish the purpose of the study, two intact groups were 

randomly selected as a control group (N=19) and an experimental group (N=19) of the study. 

Reading comprehension test was administered as the pretest of the study. After that, the 

experimental group received special treatment by task-based instruction including decision 

making tactic while the control group received traditional question and answer instructions. 

The treatment lasted a semester. A parallel test of reading comprehension was administered 

as the posttest of the study. The results of the pretest and posttest in data analysis through 

statistical procedure such as Independent pair T-test confirmed the superiority of the 

experimental group to the control group, resulting in the conclusion that decision-making 

task has a significant effect on improving Iranian EFL learners' reading comprehension 

Keywords: Cooperative teaching, reading comprehension, task-based instruction, decision 

making task. 

 

1. INTRODUCTION 

Task-Based Language Teaching (TBLT) refers to an approach based on the use of tasks 

as the central unit of planning and teaching in language teaching. Some of its advocates (e.g., 

Willis & Willis, 1996) present it as a logical development of Communicative Language 

Teaching since it draws on several principles that formed part of communicative language 

teaching from 1980s ( Richards & Rodgers, 1986, P. 223).  

The use of tasks in SLA has been closely related to developments in the study of second 

language acquisition (Ellis, 2003, P. 21). For the past 20 years, task-based language teaching 

(TBLT) has attracted the attention of second language acquisition (SLA) researchers, curriculum 

developers, teacher trainers and language teachers. To a great extent, the introduction of TBLT 

into the world of language education has been a 'top down' process.  

Whereas variability research was directed at examining learner production, another 

branch of SLA research in the eighties focused on the input which students were given and the 

kinds of interactions learners involved in (Ellis, 2003, P. 23). In this respect the work of Krashen 
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(1981, 1985, 1994) and Long (1981, 1983, 1996) is prominent. Krashen’s Input Hypothesis 

claims that language acquisition is input-driven; that is, learner acquire an L2 incidentally and 

subconsciously when they are able to comprehend the input they are exposed to. He suggests that 

input becomes comprehensible when it is contextually embedded and fine- tuned to the learners' 

level of proficiency. Long (1981, 1983) has advanced Interaction Hypothesis, which places 

similar emphasis on the role of input claims that the best input for language acquisition is that 

which arises when students negotiate meaning in exchanges where a communication problem 

has happened.  

 

2. REVIEW OF RELATED LITERATURE 

2.1. Reading Comprehension  

Celce-Murcia (2001) defines reading comprehension as 'the ability to read-taking general 

comprehension as the example-requires that the reader draw information from a text and 

combine it with information and expectations that the reader already has. This interaction of 

information is a common way to explain reading comprehension' (Celce-Murcia, 2001, P. 188). 

Among English Language Skills, reading is the most emphasized skill in Traditional English 

Language Classroom (Susser & Robb, 1990), and Anderson (2003) considers reading as “an 

essential skill which is the most important skill to master for most of the learners of English in 

order to insure success in learning” (p.2). Reading is a key skill for most students in a foreign 

language and it should therefore take its place alongside the development of the others skills of 

language: listening, speaking and writing. Reading process means not only “read” but tries to 

make interaction between the reader and the text. It deals with how the readers can convey the 

meaning through the written symbols and process them into their mind.  

 

2.2. Cooperative Learning Definition 

Several definitions of cooperative learning have been formulated. According to Johnson 

and Johnson model (2001), cooperative learning is instruction that involves students working in 

teams to accomplish a common goal, under conditions that include the following elements: 

Cooperative learning is not a synonym for students working in groups. A learning exercise only 

qualifies as cooperative learning to the extent that the five listed elements are present. 

According to Johnson and Johnson (2001), cooperation is not assigning a job to a group 

of students where one student does all the work and the others put their names on the paper. It is 

not having students sit side by side at the same table to talk with each other as they do their 

individual assignment as well. It is not having students do a talk individually with instruction 

that ones who finish first are to help the slower students. On the contrary, cooperative learning is 

a teaching strategy in which small teams with students of different levels of ability, use a variety 

of learning activities to improve their understanding of a subject. Each member of a team is 



Negari et al. 

102 
 

responsible not only for learning what is being taught but also for helping teammates learn, thus 

creating atmosphere of achievement. Students who work through the assignment until all group 

members successfully understand and complete it.  

 

2.3. Decision-making Task 

In teaching, thinking processes employed by teachers in planning, conducting and 

evaluating lessons or aspects of lessons, particularly when different instructional choices are 

involved (Richards & Schmidt, 2002, P. 143). They argued that there are two types of decision 

making: First, pre-active decision-making or decisions that are made before teaching such as 

determining the content of lesson, or time planning, or doing similar tasks (Ellis, 2003, P. 244). 

Second, interactive decision-making or unplanned decisions made during a lesson, such as time 

pressure, number of participants, and input access (Ellis, 2003, P. 244).  

In this research decision-making can be regarded as the cognitive process resulting in the 

selection of a belief or a course of action among several alternative possibilities. Every decision-

making process produces a final choice that may or may not prompt action. Decision-making is 

the study of identifying and choosing alternatives based on the values and preferences of the 

decision maker. 

  

2.4. Factors Influencing Decision-making 

There are several important factors that influence decision making. Significant factors 

include past experiences, a variety of cognitive biases, individual differences, including age and 

socioeconomic status, and so on.  

Past experiences can impact future decision making. Juliusson, Karlsson, and Garling 

(2005) indicated past decisions influence the decisions people make in the future. It stands to 

reason that when something positive results from a decision, people are more likely to decide in 

a similar way, given a similar situation. On the other hand, people tend to avoid repeating past 

mistakes (Sagi, & Friedland, 2007).  

In addition to past experiences, there are several cognitive biases that influence decision 

making. Cognitive biases are thinking patterns based on observations and generalizations that 

may lead to memory errors, inaccurate judgments, and faulty logic (Evans, Barston, & Pollard, 

1983; West, Toplak, & Stanovich, 2008).  

Some individual differences may also influence decision making. Research has indicated 

that age, socioeconomic status (SES), and cognitive abilities influences decision-making (ed 

Bruin, Parker, & Fischoff, 2007; Finucane, Mertz, Slovic, & Schmidt, 2005). 

 

 

http://en.wikipedia.org/wiki/Cognition
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2.5. Research Question and Hypothesis 

The present study tried to answer the question raised about the effects of task types 

on listening comprehension. 

Q1: Does decision making task have any effect on Iranian EFL learners’ reading skills 

improvement?  

To reveal the purpose of this study, the researchers tried to find the confirmation or 

rejection of null hypothesis presented here:  

Ho1: Decision making task does not have any effect on Iranian EFL learners’ reading skills 

improvement. 

 

2. METHODOLOGY 

3.1. Participants  

Thirty students who were studying English at Farhangian high school in eight 

different classes in Kermanshah, Iran, were selected in this study. All participants were 

female, and differed in terms of age. They range from 16 to 19 years old. None of them had 

ever lived in a foreign country or traveled to an English speaking country.  

 

3.2. Instruments  

Three instruments were utilized to collect the data in the present study: (1) An 

Oxford Placement Test. The test measures a test taker’s ability to communicate in English. 

The test is reliable (consistently grading test takers at the right level) and valid (having a 

strong theoretical basis). (2) Parallel reading comprehension tests as the pre-test and post-

test of the study. Parallel test refers to two tests which measure the same construct and have 

the same mean and the same standard deviation (Bachman, 1990, P. 168). The tests were 

teacher made and the reliability of both tests was estimated by the researcher. Based on 

Coefficient Alfa the internal consistency of both the pre-test and post-test were .0/71 and 

.0/72 respectively. 

 

3.3. Procedures 

The present study was a quantitative research and a quasi- experimental design, 

because the researchers selected intact classes randomly but he did not choose all the 

members randomly.  
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After selecting the whole population, the Oxford Placement Test was administered. 

Based on the result of this test, two groups (classes) whose scores were one standard deviation 

above or below the population mean were selected randomly as target subjects for the study. 

Afterward, all participants were given pre-test of reading comprehension. The test was extracted 

from different sources e.g. online, select reading (intermediate). The questions were in the form 

of the multiple choices; the next phase of the experiment started with some treatment sessions 

that included decision-making tasks to experimental group. In the present study participants were 

asked to select a belief or a course of action among several alternative possibilities and they also 

need to justify their classmates that their choices were the best. In contrast, the control group 

received traditional reading comprehension instruction or reading and answering comprehension 

questions. After the treatment sessions came to an end, the parallel reading comprehension test 

(post-test) was given to the students in all groups in order to see whether there is any significant 

difference between students’ scores before and after treatment or not (pretest and posttest). 

Finally, the results of both pretest and posttest were compared for data analysis. 

 

4. RESULTS 

Data were analyzed using both descriptive and inferential statistics. To analyze the data 

the researchers ran independent T-test (based on SPSS version 22) for this study. Descriptive 

statistics encompassed the means and standard deviations from the scores of students in the 

experimental group and control group both on Oxford Placement test and reading comprehension 

pre-test and post-test. Inferential statistics comprised the application of an Independent sample t-

test to test the null hypotheses at the. 05 level of significance.  

  

4.1. Data Analysis  

As mentioned above, 137 learners participated in this study. The participants were female 

studying English in eight different classes at Farhangian high school in Kermanshah. Some 

statistical analyses were run to prove the homogeneity of the participants:  

 

Table 1: Mean of language Proficiency Test (Oxford Placement Test) 

Mean N Std. Deviation Range Minimum Maximum 

35.2417 137 8.83746 36.00 19.00 55.00 

 

 All the data including mean, maximum score, minimum score, range, and so on were shown in 

Table 1.  
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4.2. Independent sample T-test as the Pre-test 

First of all it is worth noting that Independent Pair t-test is used to determine whether 

there is any significant difference between the means of two independent groups. Since there 

were two groups in the present study, the researchers used Independent Pair t-test to compare the 

means of different groups. 

. 

Table 2: Descriptive data for two groups in pre-test 

 N Range Minimum Maximum Mean Std. Deviation Variance 

control 19 8.00 7.00 15.00 11.3333 2.76887 7.667 

Experiment 19 6.00 8.00 14.00 11.1333 1.64172 2.695 

Valid N (listwise) 19       

 

Table 2 provides useful descriptive statistics for two groups. The data include the mean, 

the standard deviation, minimum and maximum scores. 

 

Table 3: Output of the Independent Pair t-test analysis for two groups in pre-test 

 

Levene's Test 

for Equality 

of Variances t-test for Equality of Means 

F Sig. t df 

Sig. (2-

tailed) 

Mean 

Differenc

e 

Std. Error 

Differenc

e 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

pretest Equal variances 

assumed 
9.389 .005 -.241 36 .812 -.20000 .83114 -1.90251 1.50251 

Equal variances 

not assumed 
  -.241 34.761 .812 -.20000 .83114 -1.92034 1.52034 

  

Table 3 indicates the output of the Independent Pair t-test analysis and whether there is 

any significant difference between the means of two independent groups. Since you can see in 
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this table the significance level is .812 (p=.812) which is above 0.05, therefore, there is not 

statistically significant differences between groups. Therefore, the null hypotheses could not be 

rejected. The other data indicated in the table was the degree of freedom between groups (28).  

Table 4: Descriptive data for two groups in post-test 

 N Range Minimum Maximum Mean Std. Deviation Variance 

control 19 5.00 11.00 16.00 12.9333 1.94447 3.781 

experimental 19  4.00 13.00 17.00 14.6000 1.40408 1.971 

 

Table 4 shows useful descriptive statistics for two groups. The data include the mean, the 

standard deviation, minimum and maximum scores. 

 

Table 5: Output of the Independent pair t-test analysis for two groups in post-test 

 

Levene's Test 

for Equality 

of Variances t-test for Equality of Means 

F Sig. t df 

Sig. 

(2-

tailed) 

Mean 

Difference 

Std. Error 

Difference 

95% Confidence 

Interval of the 

Difference 

Lower Upper 

task Equal variances 

assumed 
7.056 .013 2.691 36 .012 1.66667 .61927 .39815 2.93518 

Equal variances 

not assumed 
  2.691 35.479 .012 1.66667 .61927 .39248 2.94086 

 

Table 5 indicates the output of the Independent Pair t-test analysis and whether there is 

any statistically significant difference between the means of two independent groups. Since you 

can see in this table the significance level is .012 (p=.012) which is below 0.05, therefore, there 

is statistically significant difference between groups. Therefore, the null hypotheses could be 

rejected. It means that task-based instruction with familiar topic was effective. 

 



Negari et al. 

107 
 

4.4. Discussion  

This study investigated the effects of decision-making task on reading comprehension 

improvement of Iranian EFL learners. The participants were 30 EFL learners studying English at 

Farhangian high school institute in Kermanshah, Iran. They were divided into an experimental 

group and a control group. 

 Johnson (2005), there are some positive aspects of cooperative techniques:  

1. Positive interdependence. Team members are obliged to rely on one another to 

achieve the goal. If any member fails to do their part, everyone suffers 

consequences.  

2. Individual accountability. All students in a group are held accountable for doing 

their share of the work and for mastery of all of the material to be learned. 

3. Face to face promotive interaction. Although some of the group work may be 

parceled out and done individually, some must be done interactively, with group 

members providing one another with feedback, challenging reasoning and 

conclusions, and perhaps most importantly, teaching and encouraging one another.  

4. Appropriate use of collaborative skills. Students are encouraged to develop and 

practice trust-building, leadership, decision-making, communication, and conflict 

management skills. 

5. Group processing. Team members set group goals, periodically assess what they are 

doing well as a team, and identify changes they will make to function more 

effectively in the future. 

 

The research question addressed in the present study was whether decision-making task 

can lead Iranian EFL learners to greater increase in L2 listening comprehension or not. To 

analyze the data the researchers used pre-test and post test scores on reading comprehension test 

and he ran independent T-test based on SPSS Version 22 (SPSS Inc., 2012) for this study. 

Results displayed an increase in students’ performance in reading comprehension due to the 

effect of task-based instruction with familiar topic.  

One of the most important things about this task is that they promote learners' confidence 

by providing them with plenty of opportunities to use language in the classroom without being 

constantly afraid of making any mistakes (Willis & Willis, 2007, P.2). Once they have stock of 

words they can begin to communicate. And once they begin to communicate, the teacher can 

help them shape their language so that it becomes more complex and more grammatical. 

Regarding to the research question: "if decision-making task has any effect on reading 

comprehension improvement of Iranian EFL learners", the researchers found, the task was very 

effective for a few reasons: It influenced the amount of negotiation work that took place, since 
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they were sharing a part of themselves with their partner. Furthermore, it provided them the 

opportunity to do the task a second time, which helps their confidence. Third it increased 

motivation and the researchers assumed that it provided safer environment for the learners. Forth 

it made students pay attention to the written text peripherally or subconsciously. The students 

enjoy the task because they were sharing a part of themselves with their partner and because it 

provided the opportunity for a laugh. 

 

5. CONCLUSION 

Generally speaking, according to the obtained results, the reading-comprehension skill in 

EFL students tended to improve through exposure to task-based input. Specifically, the decision-

making task not only affected the reading comprehension of the participants and improved it but 

also the researchers assume that this task corresponds to advanced level of language proficiency 

and it would be suitable for all participants at that level. The conclusion that may be made from 

the above statistics analysis is that the participants who were taught based on task generally 

tended to score higher in reading comprehension. 

 

5.1. Theoretical Implications 

The researchers used quantitative methods in order to find out the effects of cooperative 

technique on reading skills improvement. They utilized decision-making tactic. The researchers 

ensure that the future research in the domain of decision making task will be successful. 

Therefore, the researchers suggested several points for the future research. 

This study applied with the Iranian intermediate EFL learners at one of the schools in 

Kermanshah; it would be interesting to replicate this study with other groups of learners and 

different nationalities. It could be applied at different levels to see the performance of students 

in other levels of ability.  

Conducting a similar study by using qualitative method to observe EFL learners’ degree 

of progress and their reaction towards improving reading skills is another suggestion. 

 

5.2. Pedagogical Implications 

The purpose of this study was to investigate the effects of cooperative technique on 

reading skills improvement. As a result, it indicated that L2 learners’ reading skills 

improvement significantly correlated with their using of decision making technique. The 

current study comes to this conclusion that there is a positive correlation between reading skills 

improvement and jigsaw technique. The findings implies on some points as follow. 

The study provides insight for teachers who want to implement decision making 

technique in their regular classroom. In the beginning, the study may start informal or less 
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structured model and take time to understand the procedure of decision making technique. But, 

based on the findings and themes emerged from the study, the researchers can conclude that the 

technique is both enjoyable and effective teaching strategy and it results in significant higher 

learning gains and positive learning experience as compared to conventional method. Therefore, 

the decision making technique should employ in different parts of the world to enable active 

learning. The reason behind this point is that kind of learning offers a lot of opportunities for 

students to improve themselves in different aspects, such as knowledge, skill, attitude and 

achievement. 

To sum up, the teachers who are willing to implement the new, ideal strategies in our 

global society should be prepared, patient, skillful and flexible through lots of trials and practice 

to reach teaching goals in current society. 
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