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Abstract– This paper surveys a qualitative research on the impacts of brainstorming 

technique on Iranian EFL learner's expository writings at an intermediate proficiency level 

in the summer semester 2014 in Iran. It attempts to investigate the effect of brainstorming 

technique in developing communicative effectiveness in a training environment. For this 

purpose, the treatment consisted of a narrative composition (the TWE essay test) – the first 

observation and the performance of written tasks in the L2 – a sequencing expository 

compositions for later observations, as measured by accuracy and complexity. Indeed, the 

papers were scored by two university professors as raters and were analyzed by the 

researchers. Hence, they analyzed the papers by the TEEP rubric 2014 to result in 

optimum accuracy (and consistency). In brief, the results revealed that two raters had 

similar understanding of the scores which were assigned to the writing papers and it 

indicated the effectiveness of brainstorming technique on the writing performance of the 

learners. In the concluding part, this issue is discussed. 
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1. BACKGROUND 

 In today’s complex society, writing skills have become essential for success and 

teachers face many challenges when preparing students to effectively communicate in written 

form (National Commission on Writing, 2003).It is often a solo activity which may take 

relatively longer time to be well-developed and is difficult even in the first language(Hyland, 

2003).According to Weigle (2002) the ability to write a second language is becoming an 

important skill to educational, business, and personal reasons, and writing has also become 

more important as tenets of communicative language teaching. Teaching writing skill has 

some phases: prewriting, while writing, post writing are expected to contribute to 

strengthening students thinking skills because they engaged them in processes such as 

connecting, analyzing and evaluating ideas, a fact that leads to sharpen students thinking 

skills. But in spite of the importance of the activities included in the various writing stages, 

many teachers give little or even no attention to such stages. Colantone (1998) cited that 

many EFL teachers follow the traditional methods in teaching composition concentrating on 

the final product rather than the writing process. “In the writing classes teachers' emphasis 
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mechanics, punctuation, spelling, grammar, sentence structure, width of margin, and so on, 

with little attention to development or style". Bello (1997) indicated that one of the major 

failings in the traditional curriculum could be contributed to lack of attention given to 

writing, which is an important avenue for thinking”. 

 In spite of the fact that students are passive in the classroom, they feel uncomfortable 

with cooperative interaction that requires them to take an active role. Most students are likely 

to think that writing in English is individual work, not a collaborative effort. They never 

share their written texts with their peers and have no feedback from their friends’ written 

products. Therefore, what English writing teachers need to do is to improve the quality of 

students’ expository writing, to give them a more cooperative learning environment, and to 

encourage them to share their written products with their friends. Currently, writing as an 

important component in EFL context is not given enough attention by both learners and 

teachers in some institutions and universities in Iran. This study seeks to have a kind of 

preparation in the writing classes to enable learners from generating structural writing skills. 

Students do not enjoy writing classes and classes are boring for them, because they are not 

active in the writing classes, on the other hand motivating them is not an easy job. Moreover, 

the current research investigates the effectiveness of the Iranian learners' writings which is 

based on developing the brainstorming strategy to improve the prompted expository writing 

skills. Indeed the researchers believe that one way to achieve this goal is through applying 

brainstorming activity. 

 

1.1. The Nature of Writing Ability 

Since 1970, a lot of the colleges and universities in the United States have had a 

formal writing proficiency requirement for all of the students then writing is attracted by 

educational researchers, linguists, applied linguists and teachers and led to the process of 

writing theory (Kroll, 1994).  According to Gungle and Taylor(1989,p.245), the concerns 

which ESL students have about writing in English may be substantially different from 

varrious cultural background and discourse traditions” due to this fact EFL learners come 

from various cultural backgrounds and discourse traditions where they had learned to develop 

and written discourse. For this reason, a lot of times learners encounter difficulties in writing 

English, especially academic writing. 

The traditional view in language classes that writing functions primarily to support 

and reinforce patterns of oral language use, grammar and vocabulary, is being supplanted by 

the notion that writing in a second language is a worthwhile enterprise in and of it.As for 

writing EFL French and Rhoder (1992) stated that writing could be as the main area in the 

curriculum that we associate with creativity. Noting that writing is one of the many tasks that 

we can be asked to perform, improving students “essay writing is believed one of the skills 

which EFL learners need to develop throughout their schooling. During their schooling 

learners need to develop some writing skills such as the ability to write complete and 

meaningful sentences, coherent, and well-organized ideas, use communicative language, 

chose suitable words and idioms and use writing mechanics. In the past decades, Much of the 

research on L2 writing has been dependent on the relationship between writing proficiency 
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and writing strategy use has shown that writing proficiency is closely related to writing 

strategy use (Arndt 1987; Chien, 2012; Mu, 2005; Raimes 1985;Bai et al., 2013; Sasaki, 

2000, 2002; Victori, 1999).for instance, Bai et al. (2013) found that ESL writing strategies 

(e.g., planning, revising and evaluating) were significantly correlated with English language 

proficiency. Foss and Hakes (1978) also argue that planning in production involves the 

formulation of ideas, the choice of appropriate lexical items, and organizing them “in a 

suitable semantic and syntactic framework” (p. 170). 

With this regards, planning (PRE-WRTING) is any activity in the classroom that 

encourages students to write. It stimulates thoughts for getting started. In this stage students 

are able to reflect their own writing and measures of their progress in terms of it. What is 

more, the teachers need to develop flexibility and adopt the instruction to the differing needs 

of the students. In the prewriting stage, writers take time to think about their topic and 

generate ideas sometimes a student is frustrated because he/she cannot think of anything to 

say about the topic. 

Rimes (1983) argued for the writing process in the classroom as a program of 

instruction which provides students with a series of planning learning experience to help 

them understand the nature of writing at every point. There are a number of techniques to 

explore ideas about your topic and different ways to approach your writing. In this section, 

students will learn a number of strategies and techniques for generating ideas. One of these 

techniques is brainstorming. In fact, it is a revolutionary technique of idea production, tested 

and practiced in hundreds offices, plants, and laboratories. It is interesting to know that a 

secret of good brainstorming session is spontaneity and the secret of such spontaneity is, of 

course, good planning. Brainstorming is the only tool which encourages quantity over quality 

(Paulson, Wasik, Tarker & Shamate, 1992, pp. 6-15). It begins with the description of the 

purpose and then in this way participants are given a few minutes to jot down and then they 

can give just their ideas. Once the brainstorming list is complete, discussion ensures about the 

ideas and what steps needs to be taken next. Indeed brainstorming helps the students to 

transfer the thought from the brain to tongue or to the members that relate to skills especially 

to writing. It is a group or individual creativity technique by which efforts are made to find a 

conclusion for a specific problem. Osborn (1963) notes that brainstorming should address a 

specific question; he held that sessions addressing multiple questions were inefficient. 

Further, the problem must require the generation of ideas rather than judgment; he uses 

examples such as generating possible names for a product as proper brainstorming material. 

 

2. RESEARCH QUESTION 

1. How does brainstorming technique improve Iranian intermediate EFL learners prompted 

expository writing? 
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3. METHODOLOGY 

3.1. Subjects 

The participants were six learners of an intermediate level at an English institute in 

Malayer, Iran, where they had been learning English as a second language. Their first 

language was Persian and they studied English as a foreign language. None of them had been 

to a foreign country. 

 

3.2. Instructional Materials and Procedure 

 In order to collect the required data related to the research question, the procedure 

and instruments utilized in the present study include; assessment of first observation and last 

observations, method of analysis and finally inter-rater reliability. Hence, the detailed 

description of these measures is as follows:   

 

3.2.1. Assessment of First observation and Last observations: 

        On the very first session, to assess the initial level of learners’ writings, one of the 

researchers as an instructor asked the students to write a narrative composition to the best of 

their abilities and following the first observation, she applied the proposed technique, then the 

learners participated in the current study sessions and in every session they wrote an essay 

according to the training program and during the instructional period, they wrote the 

expository essays. Following this, after the first observation of the learners' weak knowledge 

about this item, in the second session they were trained in the use of brainstorming technique. 

By the way, this time was the first session of the learners' treatment. Hence one of the 

instructors explained about the pre-writing strategies and how they can start to write, and she 

introduced the brainstorming technique by drawing brainstorming pictogram for them. The 

learners were interested by the brainstorming technique but in the next session they wrote just 

a draft about the topic that the instructor had given to them. 

        In the other sessions, the instructor discussed about the structure of academic writing 

with introducing the five-paragraph essay to them and spoke about the different parts of it. 

After that in each session, the instructor introduced one of the basic instructional patterns 

such as compare and contrast, cause and effect, problem and solution, sequence and 

classification which in the functions pattern, the ideas were about "How can I write longer 

and how to use a simple method of documentation (for developing a paper). The researchers 

taught these structures step by step separately and gave assignments to them. 

        Finally, a sample of ten papers was chosen randomly by the researchers and analyzed by 

two university professors, who had taught writing course for many years, and scored by the 

instructor independently. The raters read the compositions carefully and scored them 

according to the TEEP rubric which described six levels of writing performance. These 

analyses provided evidence of proficiency of the six main functions and their writing ability 

on the researchers’ observations. 
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3.2.2. Method of analysis (content application of TEEP): 

       Since the goal of this research was to survey the impact of training to use brainstorming 

technique during planning at the first step of the writing process, the observations were 

structured to focus on some writing assignments which were randomly chosen from the 

participants’ papers. Then the researchers attempted to clarify their progresses by analyzing 

the learners' compositions one by one. The analyses of this process lead to researchers use the 

TEEP (Test in English for Educational Purposes) as a rubric for scoring. 

 

3.2.3. Inter-rater reliability 

       In order to determine the degree of accuracy between the two ratings completed by the 

two raters, their scores were used to calculate an inter-rater reliability coefficient. The result 

appears in the table below. 

 

Table 1: Inter-rater reliability of the study 

Scores Pearson Coefficient of Coordination 

First Observation r = 0.89 

Second Observation r = 0.92 

 

        As the tabulated information in Table1shows, the two raters agreed upon the scores 

allocated to the participants in both the first observation and the second observation. 

Therefore, the two raters had similar understanding of the scores that were assigned to the 

writing papers based on the TEEP scoring rubrics.  

 

3.3. Research Design   

        Qualitative analysis (QA) has been guided for this research, and the design of the current 

study was based on the grounded-theory and TEEP scales to result in optimum accuracy (and 

consistency). For one semester which lasted for three months, the researchers practiced 

writing according to the academic writing book. The participants of the study were females. 

Their first language was Persian and they studied English as a foreign language. Here the 

content analysis and observation of foreign language learner’s writings are the main technique 

of data collection. 

 

4. RESULTS & DESCUSSIONS 

 This research was an attempt to identify the impacts of brainstorming as a prewriting 

activity involving intermediate learners. To fulfill the purpose of the study, data from the 

observations were presented through descriptive method and interpreting the learners papers. 
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Since in the EFL context of Iran, teaching technique as another main component of the 

language is in need of more consideration. To achieve this end, this research focuses on the 

brainstorming as a pre writing strategy composed by the cited learners. 

Indeed, the observations of the researchers were structured to focus on some writing 

assignments which were randomly chosen from the learners' papers. In some cases this 

resulted in observing just one essay and in other cases, two or more essays for a learner. 

Indeed the researchers rated the writings based on the scoring rubrics offered by Weir 2014. 

Therefore, the rubric used to evaluate all participants works on two steps (Communicative 

effectiveness and Degree of accuracy)which included: relevance and adequacy of content 

(does the writing include a central idea with supporting facts?), compositional organization 

(does the writing have a thoroughly developed sequence of events?), cohesion(does the 

sentences logically connected?), grammar (does the writing have a grammatical pattern 

accuracy?), adequacy of vocabulary for purpose (does the writer use descriptive language?), 

and mechanical accuracy (do errors effect the readers understanding of the text?). 

In this regard, during three months period training and after post-treatment session, the 

researchers began their work with analyzing the learners' contexts by focusing on them one by 

one, and tried to re-read them carefully, after that they deployed the TEEP indexes separately 

at every composition, took notes the differences to discover how brainstorming technique will 

improve the writing performance of these learners. In other words, to compare the writing 

performance of the subjects in the first- and late- observations of the learners, some of their 

compositions were selected to determine whether there were any significant changes in their 

overall composition quality, writing accuracy and essay length. In addition, with regard to the 

analyzing their papers in the first sessions, the organization of the learners writing had no 

clear structure or sequence, and weak sentences made it hard to understand the main idea of 

their writing. Therefore, not enough clearly description and adding few details to their writing 

samples, made them so difficult and uninteresting for the reader to follow. 

Finally after a while, when the instructor asked about the effectiveness of 

brainstorming technique, Nasibeh, one of the learners, responded with: When I was at school, 

I rarely wrote compositions in the Persian language. It was difficult to start writing and the 

most difficult part was to write the first sentences. Now, I know that it is possible to write 

easier with help of brainstorming technique even in the L1." This implies that at first Nasibeh 

was not yet aware of some techniques like this and now with learning it, the EFL learners can 

improve even their self-confidence until their writing performance, and another way to 

introduce examples is Yeganeh, the other participant. She emphasized about the improvement 

of her writing skill by this technique and said: “That was a fresh idea for me, I had never 

thought about the writing process before. For this I had a lot of problem when I wanted to 

start to write and worried about this matter. But now this technique helps me to write better. 

Thus, when I am using brainstorming technique, I have more self-confidence and know what I 

want to do." It seems that the most important problem of these learners in the writing process 

is in the first steps. Thus, it can be said that the problem is when they want to start to write. 

As many researchers before this stated about this matter such as Bailey (1993) which focused 

on using commonly taught prewriting techniques, Huang (1999) and Smith (1999) 

investigated students' use of ideas provided by peers during prewriting discussions, and 

according to Voon (2010), brainstorming is the prewriting activity that assists participants in 
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“generation of ideas for the content of their writing, which enables them to write more 

developed” pieces (p. 540).Regarding the importance of using this technique in learning in 

general and in language learning in particular, one can claim that in the modern teaching 

brainstorming technique had found its own place in the approach process. More interestingly, 

after the research study was implemented, the participant’s writing samples showed 

improvement in organization, ideas, and the subjects had written better and longer. The 

learners continuing to think about how to start well the first thought that come to their mind 

and began to write the ideas in a piece of paper. 

 

5 .  CONCLUSION 

As stated previously, the study aimed at investigating of the impact of brainstorming 

technique on the writings produced by Iranian EFL learners at intermediate level. The 

researchers of the present study focused on using brainstorming as a prewriting activity in 

measuring the writing ability of the participants. Generally speaking, based upon the findings 

of this research and other studies in this field, although the researchers do not ignore the 

importance of other parts of the writing process and existence of basic elements in teaching 

process, but also considering with the nature of brainstorming technique, it is important 

element in teaching process that makes it suitable for being employed in language teaching 

procedures. What is more, it is clear that it had a positive effect on their writing achievements 

and had a great impact on the participants’ works. On the other hand, according to the 

findings of this research, brainstorming technique had a central role at the all of the 

development patterns which were instructed in those sessions. However, the researchers 

agreed that it was instructionally worthwhile and also provides its good models of expository 

writing after the completion of the activity. 

It can also be inferred from the results of this study that, with the help of 

brainstorming technique, it is clear that learners are given the guidance needed to produce a 

more successful piece of work. In other words, in the prewriting stage the instructors should 

find out what strategies students already possess, and help to the learners to start to write, 

then offer the training that include a variety of successful writing strategies that students 

should be aware. 

In line with what discussed about, the learners in this research project felt positive 

about the effectiveness of the brainstorming techniques used. All of them agreed that this 

technique had helped them prepare for their writing tasks and the researchers believed the 

participants were expressing a broader range of ideas than they were prior to the research 

project. Therefore, in line with the claims put forward in the field, the results of the present 

study regarding the effect of brainstorming technique, reinforces the findings of previous 

studies.  
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