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Abstract – Disabled students with specific learning disabilities meet many problems when 

they learn language four skills specially writing skill. Writing skill is the most complex 

task, unlike other skills it needs more specific training. Different types of tasks are used to 

promote language learning. Repetition of such tasks in class is considered to help learner 

to reflect on their own language production and thus assists them to improve their 

performance. The present study was an attempt to examine the effects of task based 

language teaching on disabled first language learners' written performance. This study 

explored how well using task based language teaching can affect on improving Persian 

written accuracy, fluency and complexity for disabled learners. The focus of this article 

was specifically for repetition in narrative writing for students with intellectual and 

developmental disabilities. A total of 14 females with a range age of 13-15 years old who 

were attending a special school in Ardabil were subjects of this study. These students were 

randomly divided into two groups: group (1) consisted of 7 disabled students with using 

of the written narrative task repetition (experimental group) and Group (2): consisted of 7 

disabled students without using of the written narrative task repetition (control group). 

The results of t-tests showed that the experimental group outperformed than control group 

in terms of written task accuracy and fluency but not complexity. There wasn’t any 

significant difference between two groups in written task complexity.  
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1. INTRODUCTION 

Writing is the most complex task, unlike other skills it needs more specific process of 

learning. Disabled learners are weak speller, they have writing challenges, their writing speed 

is slow, and they have difficulty in getting their thoughts down on paper. They have trouble 

in recognizing and comprehending of written words. They write the letters and words too 

close or too far apart. In the last decade TBLT has become an important field in second 

language research. There is not very much research and resources available for helping 

teachers on how to teach basic written skills to students with intellectual and other 

developmental disabilities. There are also a few studies that used task based teaching with 

disabled students. Therefore, the present study tried to fill the existing gap in the literature 

and investigate the effects of task based language teaching on disabled first language learners' 
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written task. According to Rahimpour (2010) TBLT emphasizes on the ability to perform a 

task or activity without explicit instruction of language forms. Tasks based teaching can play 

important role in education, but also teaching /learning. Different types of tasks are used to 

promote language learning. Repetition of such tasks in class is considered to help earner to 

reflect on their own language production and thus assists them to improve their performance. 

Task repetition refers to "repetition of the same or slightly altered task – whether the whole 

tasks, or parts of a task" (Bygate& Samuda, 2005, p. 43). Acually, as the learners perform 

task for the first occasion, they are involved with the planning of content, i.e. processing the 

preverbal message (Bygate, 1996). 

 

2. REVIEW OF RELATED LITERATURE 

No Child Left Behind legislation states that it is schools’ duty to academic learning to all 

children including children with special needs (No Child Left Behind Act, 2001). Keenedy & 

Green (2013, p.87) state that "Students with intellectual disabilities are behind their non-

disabled peers in language development, reading, writing and Math. 

Abstract thinking, problem solving and critical thinking skills provide great 

challenges. Attention and memory problems show that these students require repetition after 

repetition in order to learn a new skill. Not only do they require repetition, but once a skill is 

learned they often cannot generalize or transfer the skill to a new setting". Jarrold & Brock 

2012 as cited in Westwood 2015, p. 16) point out many students with intellectual disability 

have difficulty in storing information in long-term memory. Also Westwood (2015, p.16) 

says this problem is linked to students' lack of effective cognitive strategies for facilitating 

memorization. To overcome this problem these students require much amount of repetition to 

make sure the important information are stored. Every disabled student has special 

educational needs, therefore a suitable situation should be provided for them. Berninger et al. 

(1998) said students with disabilities are provided with fewer opportunities to learn written 

skills during their formal schooling years in contrast to their peers without disabilities. 

Everybody with intellectual disabilities tend to acquire skills at a slower rate and have 

difficulty with using strategies such as rehearsing and conceptualizing (Arabsolghar & 

Elkins, 2000). Gass et al. (1999) mentioned that increased familiarity of the content from the 

repeated oral task would give learners a better opportunity to attend more to linguistic 

resources. Skehan (1998) mentioned fluency is chiefly related to learners’ ability to 

communicate meaningfully in real time i.e. with minimal hesitations or pauses. Accuracy is 

how well a learner is able to produce language in term of the rules of the target language and 

complexity relates to how advanced the language produced is. Actually, any successful 

writing performance requires high levels of fluency accuracy, and complexity. Several 

studies on oral task repetition have examined its effect on language performance and 

identified its ability to enhance oral language production. Bygate (2001) reported that in 

terms of the task- repetition effect on complexity, fluency, and accuracy; improvement in 

fluency and complexity but not accuracy. Larsen-Freeman (2006) notes that accuracy, 

fluency and complexity of her participants increased when a narrative task was repeated, first 
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in the written mode and then in the oral mode. Bygate and Samuda (2005) note that although 

conceptualization and formulation might be significantly affected by repetition, the effect of 

repetition on articulation is probably minimal because it involves more automated 

performance. Skehan, Xiaoyue, Qian, and Wang (2012) argue that learners are more likely to 

automatize language when it is being reused through task repetition. Bygate (2001) argues 

that when a task is performed for the first time, learners are able to store information related 

to conceptualization formulation and articulation of the task in their long term memory and 

this information is easy to understand when the task is repeated. Thus, the learners have an 

opportunity to alter their performance on the second time. In addition, they have more 

freedom and time to pay attention to more redundant grammatical forms and discourse 

patterns on the second time therefore, the repeated performance may become more accurate. 

 

3. METHOD 

3. 1. Participants 

The total number of participants with intellectual or developmental disabilities was 14 

females with a range age of 13-15 years old who were attending a special school in Ardabil. 

Half of them was randomly considered as the experimental group and the other half was the 

control one. The purpose of this study was to identify effective methods for teaching writing 

to students with intellectual and developmental disabilities. 

 

3.2. Instrument 

Narrative tasks (picture stories) were used as the instrument of this study.  Accuracy measure: 

The number error-free T –unite per T-unite (Arent, 2003; Rahimpour, 2008 as cited in Salimi 

& Dadashpour 2012). Fluency measure was measured by words per T-units (Ishikawa 2006 

as cited in Salimi& Dadashpour 2012). Complexity measure: Complexity was measured by 

both lexical and syntactic complexity. Syntactic complexity measure: It is a measure of S-

nodes per T-units (Rahimpour & Hosseini, 2010; Gilabert, 2005; Robinson, 1995; Ishikawa, 

2006 as cited in Salimi & Dadashpour 2012).  

 

3.3. Procedure 

The design of this study was only post-test design. There were an experimental group and a 

control one. Also, writing performance in terms of fluency, accuracy and complexity had the 

role of dependent variables and task repetition as the independent variable. Three picture 

stories were used in the study and all of them contained 3 pictures.  

On the first session, the participants wrote a story based on a set of pictures and on the 

next day, they had to repeat the same task. On day three they wrote another story based on 

another set of pictures and repeated the task on day four and on the fifth day they wrote third 
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story based on set of pictures and repeated the task on day six. After these six treatments 

sessions, the performance (post-test) was measured in terms of accuracy, fluency and 

complexity of the language. On all sessions, the participant was not allowed to see the 

previous writings; however, they could refer to the pictures while writing. In addition, no 

linguistic input, feedback, or instructions were given to the participant during performances. 

On all six days, the participant had 30 minutes for writing. On the other hand, the participants 

in the control group did not engage in any repetitive practice of narrative writing task. They 

were just taught with traditional ways of teaching writing.  

 

3.4. Research Questions and Hypotheses 

RQ1. Does using task repetition have any significant effect on disabled students' narrative 

writing performance in terms of fluency? 

RQ2. Does using task repetition have any significant effect on disabled narrative writing 

Performance in terms of accuracy? 

RQ 3. Does using task repetition have any significant effect on disabled students’ narrative 

Writing performance in terms of Complexity? 

Based on the research questions, the follwing hypotheses were formed:   

H1. Using task repetition has a significant effect on disabled students’ narrative writing 

performance in terms of fluency.  

H2. Using task repetition has a significant effect on disabled students’ narrative writing 

performance in terms of accuracy. 

H3. Using task repetition has a significant effect on disabled students’ narrative writing 

performance in terms of Complexity.  

 

3.5. Data Analysis  

The performance was measured in terms of accuracy, fluency and complexity of the language 

produced on post-test. With respect to the measures of accuracy, the obtained results from the 

post-test are reported in Table 1. It shows the experimental group had the mean (SD) of 0.63 

(0.194). In the similar vein, the control group had the mean (SD) of 0.33 (0.196). 
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Table 1: The results of inferential statistics of t-test for accuracy of written performance  in experimental and 

control group 

 

(group A: control) (group B: experimental) 

 

The result of t-test shows there is a significant difference between two groups in term of 

accuracy.  

 

Table 2: The results of inferential statistics of T-test for fluency of written performance in experimental and 

control 

 

(group A: control group) (group B: experimental group)  
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Experimental group outperformed than control group with respect to the measures of fluency, 

the obtained results from the post-test are reported in Table 2. It shows the experimental 

group had the mean (SD) of 7.42 (2.07) and the control group had the mean (SD) of 4.14 

(1.57). The result of t-test shows there is a significant difference between two groups in term 

of fluency.  

 

Table 3. The results of inferential statistics of T-test for complexity of written performance  in experimental and control 

 

    (group A: control group)(group B: experimental group) 

 

Table 3 shows the experimental group had the mean (SD) of 1.82 (0.74). In the similar vein, 

the control group had the mean (SD) of 1.07 (0.53). The result of t-test shows there is no 

significant differences between two groups in term of complexity. 

 

4. RESULTS AND DISCUSSION 

4. 1. Result 

This paper discusses the results of a study that investigated the written language performance 

of disabled learner who had to perform a written narrative task based on three picture stories. 

For about six sessions, the experimental group was engaged in repetitive practice of narrative 

writing tasks. The control group was dealing with traditional ways of teaching writing. One 

session after the end of the treatment, both groups performed the post-tests. The results of 

multiple t-tests showed that experimental group could significantly outperform the control 

one in regard with fluency, accuracy but not complexity on the post-test phases (p<.05). 

Accordingly, the findings suggested that repetitive practice of narrative writing tasks gave the 

learners the opportunity to produce more fluent and accurate narrative writing production. 
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Therefore , the first and second hypotheses were supported which stated that task repetition 

has effect on fluency and accuracy in narrative writing performance and third hypothesis 

which stated that task repetition has effect on complexity was rejected.  

 

4 .2. Discussion 

Results of this study showed that repetition of task during six sessions improved participants’ 

accuracy and fluency. These results are in line with the findings of studies of Lynch and 

Maclean (2000). They found that task repetition had a positive effect on the improvement of 

both accuracy and fluency in language production of learners. As Kellog (1996) argued, the 

processes learners use while involving in oral and written production are very similar to each 

other. So it can be considered the result of this study is in line with the findings of some of 

previous studies with respect to gains in fluency (e.g. Bygate, 2001; Gass et.al, 1999; Larsen-

Freeman, 2006) in which task repetition led to producing more fluent Language. But this 

result is inconsistent with the study of Kim (2013) in which task repetition had not any 

significant effect on participant's fluent production regarding fluency. 

The result of present study showed the trade-off effects between complexity, accuracy 

and fluency in disabled learners' performance. The finding is in line with Skehan's (1998) 

trade-off hypothesis and Kelloge (1996) limited working memory capacity. According to 

these hypotheses limited working memory capacity prevents learners to pay attention to all 

aspects of language performance equally, and requires them to pay attention to one aspect of 

performance at the cost of the others. Thus, it can be proposed that the accuracy and fluency 

have improved at the cost of complexity in this study. The finding is in contrast with Zohrabi 

and Abasvand's (2014) with respect to gains in complexity.  

 

5. CONCLUSION 

This study would provide a new knowledge base for the suggesting task repetition in 

improving the quality of Iranian pedagogical system especially in regard with teaching 

disabled students. Finding from these studies revealed that students with intellectual or 

developmental disabilities benefited from writing instruction. Children with intellectual 

disabilities need to learn a concept in different ways and have the opportunity to practice it 

several times in order to learn and remember it. All students with intellectual disabilities are 

able to learning and can live an enjoyable and happy life. Many opportunities must be given 

to disabled students in order to practicing revising, and overlearning in every skill learning.  

Finally the finding indicated that disabled learners are capable of using task-based 

opportunity to produce accurate and fluent language in the same way as their peers without 

disabilities. This study is limited to their production of narrative text, primary. It will need to 

study other writing performance such as opinion essays, exploration, or description. Although 

it seems more difficult to this type of participation. First and foremost, we are uncertain to 

generalize finding of this result due to the small number of participants included in this study. 

Other important issue is that the effects of repetition task may atrophy over time. So this 

study needs a delayed post-test.  
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