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Abstract – The aim of this study was to investigate the effect of authentic-based and non-

authentic-based materials on improving reading comprehension of the Iranian 

intermediate EFL learners. To perform this study, 90 Iranian EFL learners studying 

English in Behzad Language Institute in Borujerd were selected. They took Oxford Quick 

Placement Test (OQPT) and 60 intermediate-levels were non-randomly assigned into two 

equal groups. Then, both groups were given a pre-test before the treatments sessions to 

determine the participants' reading comprehension at the beginning of the research period.  

During a sixteen-session course, both groups were taught eight passages of American 

English file 3 by Latham-Koenig and Oxenden in (2003). The authentic group received 

authentic-based reading passages extracted from the website (i.e., www.buzzle.com 

/articles/why-is-health-important.html) while the non-authentic group received traditional 

teaching of the reading passages and dealt with reading comprehension techniques. 

Having finished the treatments, the learners in the both groups were given the post-test of 

reading comprehension. Data were analyzed through Independent and Paired Samples t-

test to compare the means of the pre-test and the post-test of both groups. The findings 

revealed that reading comprehension performance of both groups improved. However, the 

results showed that the authentic group outperformed the non-authentic group at the 

significant level. Implications of the study suggest that authentic materials can enhance 

reading comprehension at the intermediate level.  

Keywords: Authentic-Based Materials, Non-Authentic-Based Materials, Reading 

Comprehension, Intermediate Level 

 

1. INTRODUCTION 

Among main skills of English language, reading skill is considered as a vital skill in 

language learning. It is the process of constructing meaning from written text. According to 

Anderson, Hiebert, Scott, and Wilkinson (1985), it is a complex skill which requires the 

coordination of a number of interrelated sources of information. Fundamentally, reading skill 

is very complex to be taught to language learners. Since, many English as foreign language 

(EFL) learners have difficulties to master this skill. Reading involves determining main idea, 

identifying specific information, reference, inference, and vocabulary. Mahfoodh (2007) 

claimed that “having good reading proficiency means the reader has abilities to understand 

written statement or any type of written text accurately and efficiently” (p. 1). In Iranian 

educational system, the EFL learners' reading achievements are poor (Iranmehr, Erfani & 

http://www.buzzle.com/articles/why-is-health-important.html
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Davari, 2011). The learners may have so many problems in understanding the meaning of 

some words in the text that they do not understand the meaning of the text. According to this 

problem, the present study was going to focus on the importance of authentic materials on the 

Iranian EFL learners' reading achievements. Over the past three decades, authentic-based 

materials were used in EFL classes as a result of the spread of the communicative approach. 

Martinez (2002) defines authentic-based materials as the materials which are prepared for 

native speakers and they are not designed for teaching purposes. Nuttall (1996) commented 

that authentic-based materials can be motivating because they are facts and their language is 

used for the real-life purposes. In addition, Widdowson (1990) claims that authentic-based 

materials and non-authentic-based materials are different in some ways. The difference is not 

in the language materials but rather on their outcomes and their effectiveness. In this regard, 

“it has been traditionally supposed that the language presented to learners should be 

simplified in some way for easy access and acquisition. Nowadays, there are 

recommendations that the language presented should be authentic” (Widdowson, 1990, p. 

67). In contrast, Miller (2003) states that non-authentic materials are those materials that are, 

especially designed for learning purposes and the language used in them is artificial with 

well-formed sentences all the time which is useful for teaching grammar. Course books, 

textbooks, and student work sheets are good instances of non-authentic materials. Many 

studies (e.g., Marzban & Davaji, 2015; Mousavi, 2010) have focused on the authentic-based 

materials and their effects on different parts of English language which some of which are 

mentioned in the next section. A few studies dealt with the comparison of effect authentic-

based materials and non-authentic-based materials on reading comprehension. To fill the gap, 

the present study was going to explore the effect of authentic-based versus non-authentic-

based materials on the Iranian intermediate EFL learners' reading comprehension. 

 

2. RELATED STUDIES 
     Abbasian, Mohammad Mahmoudi, and Shahbazi (2016) attempted to investigate the effect 

of authentic materials on improving intermediate EFL learners' pragmatic competence. To 

perform this, 140 female Iranian EFL learners were originally employed out of which 60 

participants were selected as a homogeneous sample based on their performance an Oxford 

Quick Placement Test (OQPT) and then they were divided into equal groups; an experimental 

and a control group. They found that “The data analysis through Independent Samples t-test 

revealed that the experimental group outperformed on the post-test of pragmatic competence. 

In other words, teaching authentic materials showed to have a significant effect on improving 

learners' pragmatic competence ˮ (p. 264). 

     In another research, Akbari and Razavi (2016) investigated Iranian EFL teachers’ attitudes 

and beliefs regarding the use of authentic materials at high school level in Iran according to 

communicative language principles, focusing on both reading and listening skills. Fifty-seven 

female and male English teachers, who taught in high schools took part in teacher training 

courses (TTC) with communicative language teaching (CLT) framework, and completed a 

questionnaire for the purpose of this study. The authors concluded that: 

All of the teachers had positive attitudes toward providing authentic input in their 

classes, regardless of their nationality, teaching experience, and academic degree. The 
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reason for such an attitude was to improve students’ skills and expose them to the real 

English language. In addition, teachers indicated that they would tend to use more 

authentic materials in reading rather than listening classes. Furthermore, the results 

indicated that the internet and TV would be the most used sources for obtaining 

authentic materials (p. 112). 

     Marzban and Davaji (2015) were the other researchers in the field of study who conducted 

a research study to investigate the effect of authentic texts on motivation and reading 

comprehension of EFL students at intermediate level of proficiency. After consulting the 

research, they concluded that “reading authentic texts has positive effect on the reading 

comprehension of intermediate students. Conducting the motivation questionnaire on the 

authentic group showed positive changes on four domains of motivation ˮ (p. 85). 

     Likewise, Habouti, Mohammad, Mahmoodi and Ziaei (2015) investigated the effect of 

authentic listening materials on EFL learners' listening comprehension. The results showed 

that there were significant differences among EFL learners in relation to their listening 

comprehension ability since the materials were authentic while learning. In other words, 

using authentic listening materials improved EFL learners' listening comprehension.  

     In addition, Ghanbari, Esmaili, and Shamsaddini (2015) focused on teaching vocabulary 

using authentic materials and its influence on learners’ vocabulary achievement. To this end, 

a population of 80 female Iranian EFL learners aged 17 to 20 from an institute in Bushehr 

were selected. The analysis of data showed that the vocabulary knowledge of the participants 

developed in both groups but the experimental group significantly outperformed the control 

group. This study showed that using authentic materials in vocabulary teaching can be an 

effective method for increasing the vocabulary knowledge of the students. The most suitable 

authentic texts for the students should be selected. In this selection, students’ level, age, 

gender, interests, and needs should primarily be considered. Authentic materials are used to 

fill the gap between the unreal situations of classes and the real world situations. Therefore, 

the activities which are designed for these materials and classes should be related to real life 

and include some communicative tasks which can be achieved by the mixture of authentic 

materials with communicative activities. 

     Norafkan (2015) investigated the effect of exposure to authentic and computer assisted 

language learning-based English materials on learners’ metaphorical competence and 

conceptual fluency in Iranian foreign/second language (L2) classrooms. For this research, 53 

Persian learners of English were divided into two groups with different experiments. The 

control group used textbook-based materials whereas the experimental group used authentic 

materials and instruction by trained native speakers as online teachers through the mediation 

of computer assisted language learning techniques. Qualitative and quantitative data were 

collected based on questionnaires as well as pre-, post- and delayed post-tests. Both control 

and experimental groups improved in their English language proficiency based on the 

statistical main effects.  

     The results of the study at the post-test stage indicated that L2 learners' written and oral 

discourses had improved more compared to the conceptual skill and metaphorical structure 

after being exposed to the authentic materials compared to the control group. This claim was 

based on the significant difference between the textbook-based and authentically-based 
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approaches reflected in the data analyses. Delayed post-test data analysis showed differences 

between oral and written discourses. Oral discourse metaphorical density felt back to a 

limited extent though still degrees of improvement were visible. Participants in the 

experimental group produced less marked discourse with a higher metaphorical density. Also, 

the study showed that conceptual fluency and metaphorical competence were two related 

phenomena and the development of one affects the other. 

     In another research, Alijani, Maghsoudi, and Madani (2014) examined the influences of 

authentic materials on listening ability of sixty female language learners. To this aim, sixty 

Iranian EFL learners in upper-intermediate level who studied in two institutes in Esfahan 

participated to this study. “At the end of the study it was concluded that using authentic 

materials in language classes would be more fruitful for EFL learners than non-authentic 

ones. Of course, based on the advantages of authentic materials, we deduced they are useful 

and applicable ˮ (p.156). In other words, authentic materials had significant effect on 

listening ability of the language learners. Implications of the study suggest that authentic 

materials can enhance listening ability at the upper-intermediate level.  

     Barekat and Nobakhti (2014) have conducted a research study to examine the effect of 

authentic and inauthentic materials in cultural awareness training on the listening 

comprehension ability of EFL learners. To perform this, some language learners were 

selected to participate in the study and they were divided into two experimental and control 

groups. The experimental group received authentic-based materials while the control group 

received inauthentic materials. The results revealed that the listening ability of learners in the 

experimental group had improved better than the learners in the control group.  In fact, using 

authentic and inauthentic materials improved listening comprehension ability of the EFL 

learners. 

     Zoghi, Moradiyan Zardak, Kazemi (2014) intended to investigate the effects of authentic 

materials on vocabulary acquisition in International English Language Testing System 

(IELTS) students of Kimiya-e-Danesh institute, Yasuj, Iran. It focused on how authentic 

materials facilitate vocabulary development. To this end, 50 IELTS students were randomly 

selected. IELTS classes were observed several times and then a self-reported questionnaire 

was distributed to all students of chosen classes. The results revealed that most of the students 

prefer using authentic materials for vocabulary acquisition. Authentic materials play an 

important role in teaching a second language. By using authentic material students deal with 

outside and real world, they become interested when deal with real language.  

     Karimi and Dolatabadi (2014) investigated the effect of authentic materials on listening 

comprehension of lower intermediate Iranian learners. They conducted a survey of 50 Iranian 

students at Arak University, Iran. The design of the study was quasi-experimental in which 

one experimental group and one control group were involved. After the treatment, the test 

scores of two groups were compared. The results revealed that the EFL students frequently 

used paying attention when someone was speaking English, and asking the other person to 

reflect again if they did not understand something as their main metacognitive strategies. It 

was also shown that implementing authentic materials in EFL listening class improved the 

students' attitudes towards language learning. Moreover, the listening comprehension in EFL 

students improved after they listened to authentic listening materials in class. 
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     Mousavi (2010) investigated the impact of the authentic versus non-authentic listening 

materials on the listening comprehension of Iranian EFL subjects. The results revealed that: 

a) after treatment and post-test, the subjects who were instructed on the basis of authentic 

radio-tapes had gained a higher degree of listening comprehension and proficiency than non-

authentic groups, b) no statistically significant gender difference was observed in the 

application of authentic or non-authentic listening materials. Results also showed the use of 

aural authentic listening materials in EFL classroom may improve learners' listening 

comprehension. 

 

3. STATEMENT OF THE PROBLEM 

     While there has been little research (e.g., Marzban & Davaji, 2015) in the field of 

authentic-based materials and their effects on different parts of second language (L2) 

learning, the current research could be considered as a novel research because it tried to 

explore the effect of authentic-based materials in comparison with non-authentic-based 

materials on the Iranians intermediate EFL learners' reading comprehension. 

     Reading skill may be significant in our country where English is taught as a foreign 

language because Iranian students need this skill to continue their academic education. This 

important skill can be improved by using authentic-based and non-authentic-based materials 

but it is not clear which one of the materials is more effective in developing reading 

comprehension. For that reason, the present study tried to reveal the effectiveness of 

authentic materials in comparison with non-authentic materials in improving the Iranian EFL 

learners' reading comprehension performance. 

     Most reading materials in Iranian educational system are non-authentic-based materials 

which are designed for educational purposes (e.g., English course books for secondary 

schools and high schools). Possibly, it may prevent most of the EFL learners to be able to use 

the language communicatively (Mousavi, 2010). In order to overcome the problem, the 

researcher tried to disclose the advantages of authentic-based materials in improving the EFL 

learners to use language communicatively. EFL Learners often have difficulties in learning 

English without appropriate learning materials. Without appropriate reading texts, language 

learners cannot improve their performance in reading skill (Nuttal, 1998). Appropriate 

reading texts refer to those reading texts which are compatible with students' language 

proficiency.   

 

4. RESEARCH QUESTIONS 

     The purpose of the present study was to investigate the effect of authentic-based materials 

versus non-authentic-based materials on the Iranian intermediate EFL learners' reading 

comprehension performance. With regard to the main intention of the present research, the 

following questions were posed: 

1. Do authentic-based materials have any significant effect on improving the Iranian 

intermediate EFL learners' reading comprehension performance? 

2. Do non-authentic-based materials have any significant effect on improving the Iranian 

intermediate EFL learners' reading comprehension performance? 
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3. Is there any significant difference between authentic-based materials and non-

authentic-based materials in improving the Iranian intermediate EFL learners' reading 

comprehension? 

 

5. METHODOLOGY 

5.1. Research Design 

     This study sought to compare the effects of two types of materials (i.e., authentic-based 

and non-authentic-based) on reading comprehension. Hence, the design of the study was 

based on quasi-experimental research with the pre and post-test. The independent variables 

were the authentic-based and non-authentic-based materials and the dependent variable was 

the learners' reading comprehension test.  

 

5.2. Participants 

     The research population was 90 Iranian female EFL learners who majored in English as a 

foreign language at Behzad language institute in Borujerd. Among the population, 60 EFL 

learners who got the band score of OQPT (i.e., from 30 to 45) were considered as the 

intermediate learners and participated in this study. The homogenized learners were divided 

into two experimental groups (i.e., authentic-based and non-authentic-based groups) based on 

non-random convenience sampling method. Each group consists of 30 intermediate language 

learners (n=30). 

 

5.3. Instrumentation 

Oxford Quick Placement Test (OQPT) 

       OQPT was given to participants to find out their homogeneity level. It is a placement test 

for homogenizing the whole population of the study as intermediate EFL learners. OQPT was 

used to measure the learners' general language ability so they could be placed into the 

appropriate level for the research. It is the test of language proficiency presented by Oxford 

University Press, Local Examination Syndicate which provides tutors with a reliable and 

time-saving technique for determining the proficiency level of a learner. This test consists of 

60 items in two parts: part one with the first 40 questions and part two with 20 items.  

The Pre-test (Reading Comprehension Test) 

     A test of reading comprehension was a teacher-made test designed based on the teaching 

materials. This test consists of four reading comprehension passages. Each passage consists 

of five items. It included 20 multiple-choice items. This test consisted of four reading 

comprehension passages. Each passage consists of five items. The participants of both groups 

took the modified pre-test. This test was given to participants to find out their performances 

in reading comprehension before the treatment. The participants of both groups were taken 

the pre-test. The reliability index was reported after a pilot study on seven students through 

other than the target groups the  KR- 21 formula as (r=.758). 
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The Post-test (Reading Comprehension Test) 

     In order to understand the learners’ ability in reading comprehension performance after 

the treatment, a post-test of reading comprehension was prepared and administrated. The 

modified pre-test was used as the post-test which included the same content but there were 

different items. Since the items were modified to avoid reminding the pre-test, its reliability 

index was calculated again. After a pilot study on seven different from the participants 

through KR- 21 formula as (r=.692). 

 

5.4. Materials 

     In the present study, two main materials were used to achieve the purpose of this research. 

With regard to authentic materials, they were a group of online authentic texts (8 texts) 

derived from the internet (i.e., www.buzzle.com/articles/why-is-health-important.html) 

presented to authentic group to measure their influence on reading comprehension.     

Regarding non-authentic materials, 8 reading comprehension texts were selected from 

American English File 3 written by Latham-Koenig and Oxenden in (2003) because the 

course book was taught in Behzad Language Institute as intermediate level.  

 

5.5. Procedure 

     The first step in the current study was to homogenize the learners into intermediate level. 

Accordingly, 90 EFL learners were given the OQPT. It is a homogeneity test for 

homogenizing all the participants of the study at the intermediate level. This homogeneity test 

revealed that language learners had mastered the intermediate level (i.e., 30 to 45 band score). 

After the placement test, 60 learners were selected to take part in the study as two 

experimental groups based on non-random convenience sampling method. After the 

placement test, 60 learners were selected to take part in the study as two experimental groups 

(authentic and non-authentic groups).  

     The second step in this research was to measure the learners' performance in reading 

comprehension before the treatment. The test of reading comprehension was prepared from 

the teaching materials including four reading passages and 20 multiple-choice questions. It 

focused on reading skills including skimming, scanning, vocabulary, and the main ideas. 

After administrating of the pre-test, both experimental groups (authentic and non-authentic 

groups) received the treatments. The third step in this study was to administrate the 

treatments. The whole instruction for both experimental groups takes place in 16 sessions.  

     With regards to authentic group, the learners received the online authentic texts. Each 

session, one authentic text was taught to the authentic group. Before reading, the teacher 

provided the learners with background knowledge and warm up activities. In practice, 

language learners were given the title of the text and asked them to discuss on it in classes. 

The researcher tried to activate and stimulate the EFL learners' schemata related to the 

reading text and encourage the EFL learners to read the passage. For example, the learners 

were given a picture related to the topic of the text. Then they were asked to express their 

opinions, agreements and disagreements. Students were asked pre-reading questions to get 

prepared for the text and the topic as brainstorming activity. Then, with the cooperation of the 

http://www.buzzle.com/articles/why-is-health-important.html
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learners, the unknown and difficult words were defined before reading and they read the text 

to answer the pre-reading question and then matched the words and phrases. They were 

firstly supposed to read the first paragraph and identify the main idea and its supporting 

details. Later, they were asked to do the same thing for the next other paragraphs. Then, they 

were expected to use the contextual clues: the other words in the phrase on the page to 

determine the meaning of unknown words and the pairs wrote the meanings of these words 

on the next line of their sheet of paper. Then, they were given a vocabulary exercise. Later, 

they read the text again to re-insert the paragraphs into conversations in the text. The 

language learners were engaged in completing different kinds of tasks such as pair work 

tasks. The learners performed the tasks in pairs. After that, they used the words and phrases 

from the whole passage to complete definitions. They reported what they do during this stage 

to share their findings with others. At the end of a lesson, they were given a short explanation 

on relative clauses by taking example sentences from the text and then they were given a 

short exercise on this grammar point. After reading, texts were discussed by the teacher and 

the learners in the class.  

     Regarding non-authentic group, the learners received the non- authentic texts from the 

English course book. Each session, one non-authentic text was taught to the non-authentic 

group. It should be noted that method of teaching in both groups were the same and only the 

materials are different because the researcher intended to know the effect of the materials on 

reading comprehension. In other words, with regard to the non-authentic group, everything 

was similar to that of the authentic group, except that there were different reading passages. 

Finally, the forth step in the present study was to measure the EFL learners' performance in 

reading comprehension after the treatment in the post-test. 

 

6. RESULTS 

Independent Samples t-test for Pre-tests 

     In order to find out whether the difference among the performances of the two groups in 

the pre-test was statistically significant, Independent Samples t-test was applied which is 

presented in Table 1. 

 

Table 1: Independent Samples t-test (Pre-tests) 

 

 
Levene's Test for 

Equality of Variances 
t-test for Equality of Means 

   
95% Confidence 
Interval of the 

Difference 

Authentic vs.  Non-
authentic 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

Lower Upper 

Equal variances 
assumed 

5.853 .019 .994 58 .324 .633 .636 -.641 1.908 

Equal variances not 

assumed 
  .994 48.4 .325 .633 .636 -.647 1.913 
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Table 1 provides the means of the two experimental groups’ pre- test analyzed through 

Independent Samples t-test before the treatment in terms of number of participants, means, 

standard deviations (SD), standard error, lower and upper bounds. As shown in Table 1 since 

observed t (.994) with df= 58 is less than the critical t (1.871), the difference between the 

groups is not significant at (p<.05). This showed that the groups were homogenous before the 

research period at the pre-test.  

 

Independent Samples t-Test for Post-Tests 

     In order to find out whether the difference among the performances of the two groups in 

post-test was statistically significant, Independent Samples t-test was applied in Table 2. 

 

Table 2: Independent Samples t-test (post-test) 

      

Table 2 indicates that the observed t (4.270) with df= 58 is greater than the Critical t 

(1.871), thus the difference between the groups is significant at (p<.05). 

 

Paired Samples t-test for Pre-test in Comparison with Post-test 

Paired Samples t-test for Pre-test in Comparison with Post-test is presented in Table 3. 

 

Table 3: Paired Samples t-test (Pre vs. Post-test) 

  
Paired Differences 

t df 
Sig. (2-
tailed) 

  
 

95% Confidence Interval 
of the Difference 

  
Mean 

Std. 
Deviation 

Std. Error 
Mean Lower Upper 

Pair 1 Authentic (Pre and 
Post-test) 

-2.30 2.42 .44 -3.208 -1.39 -5.199 29 .000 

Pair 2 Non-authentic (Pre 
and Post-test) 

-.56 2.16 .39 -1.37 .24 -1.437 29 .162 

 

  
Levene's Test 
for Equality 
of Variances 

t-test for Equality of Means 

    
95% Confidence 
Interval of the 

Difference 

 
Authentic vs.  Non-
authentic 

F Sig. t df 
Sig. (2-
tailed) 

Mean 
Difference 

Std. Error 
Difference 

Lower Upper 

 

Equal variances 
assumed 

.491 .486 4.270 58 .000 2.366 .554 1.25 3.47 

Equal variances not 
assumed 

  4.270 57.941 .000 2.366 .554 1.25 3.47 
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     Table 3 provides the values of the two pre- versus post- test of the experimental groups 

before and after the treatment in terms of reading comprehension performance. Table 3 

indicates the statistical analysis of Paired Samples t- test (experimental groups).  Since 

observed t (-5.199) with df= 29 is greater than the critical t (1.699), the difference between 

the two tests are significant at (p<.05) in the authentic-based group.  According to pair 2, the 

observed t (-1.437) with df= 29 is less than the critical t (1.699) in the non-authentic-based 

group. Thus, the difference between these pre- and post- tests is not significant at (p <.05). In 

other words, the mean of non-authentic group in the pre-test is approximately as the same as 

the post- test of this group. 

 

8. CONCLUSION AND DISCUSSION 

     The main purpose of this research was to explore the effect of authentic-based materials in 

comparison with non-authentic-based materials on the Iranian intermediate EFL learners' 

reading comprehension performance. The research questions inquired whether authentic-

based materials and non-authentic-based materials had any significant effect on improving 

reading comprehension of the Iranian EFL learners. The data analysis and the results of this 

research revealed authentic group acted noticeably on the improvement of reading 

comprehension of the learners. On the other hand, non-authentic group did not perform 

positively in post-test in comparison with the pre-test stage. Therefore, the first null 

hypothesis was rejected and the second one was confirmed. It should be noted that the mean 

score of authentic group was more than the mean score of non-authentic in the post-test stage. 

Based on the results, teaching authentic-based materials were more effective than teaching 

non-authentic-based materials in improving the learners' reading ability. In other words, the 

third research null hypothesis was rejected and there was a significant difference between 

authentic-based materials and non-authentic-based materials in improving the Iranians 

intermediate EFL learners' reading comprehension. 

     The first research question asks whether authentic-based materials improve the Iranian 

intermediate EFL learners' reading comprehension performance. Results showed that the 

means of the authentic group in the post-test stage was higher than the pre-test stage. In other 

words, authentic-based materials did have significant effect on improving the Iranians 

intermediate EFL learners' reading comprehension performance (p < 0.05). Considering the 

results obtained from the analysis of the related data, it can be argued that the authentic-based 

materials used in teaching reading in our setting were effective in the authentic group. The 

authentic reading comprehension passages could be interesting for the language learners. 

After reading authentic texts, students became more motivated to read about their own 

favorite topics and new things. Social reasons for reading, is another domain of motivation 

which had an increase. It affirms the fact that readers not only are reading the texts for 

themselves, but they also have motivation to deliver information they got from the texts to 

other learners. Here, the focus of reading is on the content in which readers make an 

interaction with the text, and not on the linguistic features of the text. Last but not the least, 

language learners worked in groups in the authentic group through sharing opinions could 

perform effectively in reading comprehending. The novelty and interesting data in authentic 

texts could be the main reason of this matter. The findings related to the first research 



Jooyandeh 

39 

question are in line with Abbasian, Mohammad Mahmoudi, and Shahbazi (2016) who 

explored the effect of authentic materials on improving intermediate EFL learners' pragmatic 

competence. The authors found that teaching authentic materials showed to have a significant 

effect on improving learners' pragmatic competence. Similarly, the result of this question 

matches with Marzban and Davaji (2015) who studied the effect of authentic texts on 

motivation and reading comprehension of EFL students at intermediate level of proficiency. 

At last, they found that reading authentic texts has positive effect on the reading 

comprehension of intermediate EFL students. The results of the present study agree with 

Ghanbari, Esmaili, and Shamsaddini (2015) who investigated teaching vocabulary using 

authentic materials and its influence on learners’ vocabulary achievement. Like the findings 

of the first research question of the present study, they concluded that using authentic 

materials in vocabulary teaching can be effective for increasing the vocabulary knowledge of 

the EFL students. Likewise, the results of this question are in line with Alijani, Maghsoudi, 

and Madani (2014) who studied the effects of authentic materials on listening ability of 

language learners. The results revealed that using authentic materials in language classes 

would be more fruitful for EFL learners than non-authentic ones.  

     The second research question asks whether non-authentic-based materials have any effect 

on improving the Iranian intermediate EFL learners' reading comprehension. Results showed 

that the difference between the pre-test and the post-test of non-authentic-based group was 

not significant (p < 0.05). The findings of the second research question can be due to one 

main reason. The non-authentic based materials were monotonous for the language learners 

because the non-authentic based materials were designed for pedagogical purposes. In 

comparison with authentic-based materials, non-authentic materials were not attractive for 

the learners to read them comprehensively. Finally, since both the groups were in the same 

language institute, probably they were in touch and informed each other about the materials 

to be covered in the following sessions and this may possibly has reduced the effect of 

treatment on the non-authentic group. The findings relating to the second research question 

are in line with Alijani, Maghsoudi, and Madani (2014) who note examined the effects of 

authentic materials on listening ability of learners. The authors believe that using non-

authentic materials in language classes would not be fruitful for EFL learners because by 

using non-authentic materials, the students cannot deal with outside and real world, they 

become interested when dealing with real language. Similarly, Barekat and Nobakhti (2014) 

conducted a research on investigating the effect of authentic and non-authentic materials in 

cultural awareness training on the listening comprehension ability of EFL learners. The 

results revealed that non-authentic materials did not improve listening ability of the EFL 

learners.  

    The third research question explores whether authentic-based materials and non-authentic-

based materials are significantly different in improving the EFL learners' reading 

comprehension. Obtained results revealed that there was no difference between the groups in 

the pre-test stage. On the other hand, there was a significant difference between the groups in 

the post-test stage (p < 0.05). The results of the third research question are in line with 

Alijani, Maghsoudi, and Madani (2014) who believe in the influences of authentic materials 

versus non-authentic materials on listening ability of EFL learners. The authors found that 
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there was significant difference between authentic-based materials and non-authentic-based 

materials in improving the EFL learners' listening ability. Similarly, Alfarisi (2010) supported 

the results of the present study and noted that reading comprehension can be improved 

through the use of authentic teaching materials. In other words, using authentic materials in 

reading classes would be more fruitful for EFL learners than non-authentic ones. The 

obtained results of the current study agree with Barekat and Nobakhti (2014) and Mousavi 

(2010) who compared the effects of authentic-based materials and non-authentic-based 

materials on improving the learners' different parts second/foreign language learning. Like 

the findings of the present study, they concluded that there was a significant difference 

between authentic-based materials and non-authentic-based materials in improving language 

skills. In other words, teaching authentic-based materials in comparison with non-authentic-

based materials has more positive effects on enhancing learners' ability in L2 learning. 

Karimi and Dolatabadi (2014) were other researchers who investigated the effect of authentic 

materials on listening comprehension of lower intermediate Iranian learners. The results 

revealed that implementing authentic materials in comparison with non-authentic materials 

could improve the students' attitudes towards language learning.  

 

9. IMPLICATIONS AND SUGGESTIONS 

    According to the findings of this study, it is suggested that EFL learners may use authentic-

based reading materials to improve their L2 reading learning and rely less on non-authentic-

based materials. Using authentic-based materials may help learners to achieve the purpose of 

reality of the passages. In addition, learners can be familiar with speaking, writing and 

listening authentic materials in order to benefit from their practical uses.   

     The area of teaching reading is very important particularly in the present condition of 

requirement of English in Iran where English is taught as a foreign language, so change from 

teaching non-authentic based materials to authentic based materials is required to make sure 

learners’ engagement in teaching reading process. Nuttall (1996) states that reading skill is 

very important for academic education in the countries where English is taught as a foreign 

language. Therefore, Iranian EFL teachers should pay special attention to this vital skill in 

their teaching and enhance their learners' abilities in reading.  Moreover, in teaching reading 

comprehension, language teachers should select the materials at appropriate levels. Learners 

perform better with authentic-based materials. Language teachers should select materials 

which are comprehensible. If learners are exposed to reading materials that are so difficult as 

to be incomprehensible, they will be disappointed. Finally, teachers can use topics of 

authentic-based reading materials which are interesting for students. 

     Material developers should cooperate with both teachers and students in order to plan and 

produce authentic materials. Cooperating with teachers, they need to decide what teaching 

materials they might develop to enhance the EFL learners' reading comprehension. The 

findings of the present study may be beneficial for materials developers in developing and 

preparing syllabi that are more adaptable with those authentic-based materials which help 

language learners to use language communicatively. Material developers should produce 

authentic materials based on the learners' needs for daily use. That is, the materials they 

produce should be in line with students' needs and interests. 
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     The following suggestions are based on the present study in order to apply the authentic-

based materials for future researches.  

 The findings of the current study underline the need for further investigations 

concerning authentic-based materials in the fields of teaching English as 

foreign/second language.  

 The current study was conducted on Iranian intermediate EFL learners, so its results 

cannot and should not be generalized to all language learners at different levels in 

various educational contexts. Hence, future research could focus on learners with 

different levels (e.g., elementary, upper-elementary, upper-intermediate, advanced 

and upper-advanced). 

 Further research is suggested to use larger samples of both female and male 

participants to be able to generalize the findings to all EFL learners. 

 Future researchers need to spend a longer time than the time spent in this study. 

 Other skills of the language such as speaking, writing and listening were not 

investigated. Possibly, applying these teaching methods may be useful to improve 

other main and sub-skills of the language. Therefore, future research could investigate 

the effect of authentic-based materials on improving oral and productive skills. 
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